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Abstract 

 
The study investigated the parental autonomy-support given to senior secondary school students in Ekiti State, Nigeria. It 
examined the level of parental autonomy-support to senior secondary school students; it found the influence of parental 
autonomy-support on students’ cognitive self-reliance. It also investigated the difference between fathers’ and mothers’ levels 
of autonomy-support given to the students; and examined if the fathers’ and mothers’ autonomy-support would determine 
students’ level of cognitive self-reliance. Four hundred and fifty (450) students and their parents were purposively selected 
from four public secondary schools in two Local Government Areas of Ekiti State. Two LGAs were selected, using simple 
random sampling technique, while two schools from each LGA were selected purposively because only co-educational public 
secondary schools with no boarding facilities were used for the study. The results of the data analyses showed that 35.3% of 
the parents of senior secondary school students demonstrated high level of parental autonomy-support to their children. 
Parental autonomy-support had no significant influence on cognitive self-reliance of the students (χ2 = 5.89, p > 0.05); there 
was no significant difference between fathers’ and mothers’ levels of parental autonomy-support to the students (t= 0.299, p > 
0.05); mothers’ autonomy-support had a stronger influence on adolescents’ level of cognitive self-reliance when compared with 
the fathers’ autonomy-support (  = 0.824; t = 17.610, p < .05 and  = 0.149; t = 3.188, p < 0.05). The study concluded that 
parental autonomy-support could not be a factor in cognitive self-reliance of students. 
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1. Introduction 
 
Africa, having an awareness of the importance of technological progress and creativity, is gradually transforming from a 
traditional continent with taboos and superstitions to a dynamic and modern society. Nonetheless, the degree of 
creativity, independence and self-reliance in African students of 21st century is yet to be satisfactory (Oluwatelure & 
Oloruntegbe, 2010). In Nigeria for example, many parents want their adolescent children to be independent and be able 
to make decisions themselves. However, in the course of the researchers’ interaction with secondary school students in 
some parts of Nigeria, it was discovered that many of them lacked independent thinking and were not confident . They 
depended on their parents for many things including school homework, assignments, choice of career and higher 
institutions. It was also observed that in many cases, parents were taking a leading role in doing things for their 
secondary school children (Awopetu & Omoteso, 2014). A UK-trained Nigerian Recruitment Consultant based and 
practising in Lagos, Mrs Funmi Wale-Adegbite, in her interview on BBC - World Service Programme identified the root of 
such a situation and called it “My children will not suffer what I suffered” syndrome. In her opinion, Nigerian youths are 
not exposed to challenges; they do not know how to work hard and Nigerian parents deliberately deny their adolescent 
children more opportunities to explore the world so that they can stand alone (Wale-Adegbite, 2011). 

All perspectives on the development of self-reliant youths emphasise the large spectrum of outcomes that may 
follow from a lack of appropriate support for autonomy. Autonomy-support means that an individual in a position of 
authority takes the other’s perspective, acknowledges the other’s feelings, and provides the other with pertinent 
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information and opportunities for choice, while minimising the use of pressures and demands (Deci & Ryan, 1985). 
According to Brauer (2011), autonomy-supportive parenting can be measured by three variables, which are: 
(1) autonomy-supportive rule-setting; 
(2) autonomy-supportive communication; and 
(3) psychological autonomy-support. 
This perspective emphasizes the multi-dimensional structure of parental autonomy-support and how it influences 

adolescents’ development. In other words, rule-setting, communication and psychological autonomy-support play an 
important role in cognitive development of adolescents. 

Reviewed literature indicated that parents of the adolescent students usually demonstrate support for their 
children’s autonomy, encourage their independence and autonomous thoughts and actions (Demo & Cox, 2000). Also, it 
was found that both parents respected their adolescent children autonomy by giving them opportunity to make 
independent decisions, by allowing them to set goals and have a right in taking family decisions (Ratelle, Larose, Guay & 
Senecal, 2005). According to Tiller, Garrison, Cramer & Tiller (2003), parenting may have more direct influence on 
children’s social and emotional development rather than on cognitive development during adolescence. 

In earlier works, it was suggested that the issue of parenting practices must be addressed from the gender 
perspective (Simons and Conger, 2007; Bean, Barber, & Crane, 2006). For example, Simons and Conger (2007) stated 
that researchers often examined the parenting of mothers and assumed that fathers’ parenting is the same as mothers’. 
Simons and Conger (2007), therefore, inferred that the conclusions made without including separate analyses for 
mothers and fathers could be speculative. Hence, it is necessary to understand that both parents are equally important 
and make use of separate analyses in research on parenting. 

For the adolescents to be self-reliant, including cognitive self-reliance, they must learn to work on their own with 
the minimal help from their parents. Self-reliance helps to develop cognitive, intellectual and creative potentials. It 
influences the degree of understanding and quality of acquired knowledge, especially in adolescence. 

Adolescents’ self-reliance in everyday life is reflected in the academic domain. There are several research findings 
that confirmed low performance of Nigerian secondary school students in core subjects, limited opportunities for science 
laboratory experimentation and problem solving activities (Agboola & Ajayi, 2011; Obidoa, 2006). Nigerian teachers often 
report that students do not demonstrate abilities of critical thinking, objectivity and persistence. In contrast, there are 
records of high level of academic achievement in secondary schools but school counsellors still complain about 
deficiency in personal management, creativity and adequate autonomy. Such outcomes diminish the quality of acquired 
knowledge and lead to manifestation of learning difficulties at the tertiary education level. 

The construct “cognitive self-reliance” is often used to refer to a set of psycho-social characteristics such as 
personal independence, capacity to make decisions, self-evaluation skills, creativity and freedom from the constraints of 
dependence on others (Steinberg, 1990). Contemporary researchers are of the opinion that cognitive self-reliance starts 
manifesting in the period of early adolescence when an adolescent experiences transition from primary to secondary 
level, which requires adaptation and adjustment to a new environment. The majority of Nigerian parents do not, however, 
expect their teenage children to be fully independent in their decisions. They justify such an attitude by the fact that 
teenagers are not cognitively prepared to confront mature circumstances. In the opinion of many parents, they are ready 
to support their children’s desire for autonomy when those children have reached a certain level of cognitive development 
and social maturity and demonstrate ability to take responsibility for their actions and thoughts. 

It is a well known fact that Nigerian secondary school day students spend more time in the school and out of home 
than with their families. Still, parents encourage them to attend summer schools, extra lessons, coaching classes and in 
addition parents employ home teachers. Yet the examination results of students are poor. What could be responsible for 
this? Some experts (Shindel, 2006; Tella & Tella, 2003) believed that schools do not teach students how to become 
autonomous and self-reliant in life. At the same time, teachers strongly believe that their efforts will be in vain if they are 
left to do everything with no parental contributions. Ogunleye, Omirin and Balogun (2013) stated that Ekiti State 
secondary schools’ teachers were being consistently credited as trying their best to have good students’ outcomes. It 
implies that poor students’ achievements could not be attributed to teachers alone. The authors further suggested that 
there should be a shift in paradigm to the parents and, therefore, more emphases should be placed on parental role in 
adolescents’ developmental outcomes. Parental involvement does not actually mean extra control and unnecessary 
monitoring. There must be a balance in the autonomy-support given by parents to adolescents. Therefore, there is a 
need to determine to what degree parents have to be involved and be autonomy-supportive to provide adequate 
development of self-reliance. 

The present situation in parental involvement adolescent children’s upbringing in Ekiti State is not so encouraging. 
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Nowadays, because of civilization, enculturation of Western life style and due to socio-economic situation in Nigeria, 
parents are destabilised and forced to shift their parental responsibilities to maids, teachers or boarding schools (Falana 
& Bada, 2013). Therefore, children are left in the care of other adults, rather than of biological parents. Such children do 
not enjoy or are slightly deprived of physical, emotional and psychological support of parents. The other problems 
children are likely to face include cognitive deficits which may affect their cognitive self-reliance as well. Therefore, it is 
obvious that schools and teachers alone cannot handle the task of all-round child’s development even if children spend 
more time in school than with their parents. These and related problems may not occur if at a certain period in life, a child 
receives enough attention from the parents, and has more opportunities to be independent at appropriate age and 
trained to be self-reliant. 
 
2. Statement of the Problem 
 
The construct “cognitive self-reliance” is often used to refer to a set of psychosocial characteristics such as personal 
independence, capacity to make decisions, self-evaluation skills, creativity and freedom from the constraints of 
dependence on others. In Nigeria, most senior secondary school students are not cognitively self-reliant. They depend 
mostly on parents when they need to set goals, make decisions or evaluate themselves. There is the need to investigate 
parents’ autonomy-support and its influence on cognitive self-reliance of senior secondary school students. 
 
3. Purpose of the Study 
 
The study was conducted to: 

(1) characterise the present situation on parental autonomy-support in Ekiti State, Nigeria. 
(2) identify the appropriate degree of freedom and autonomy-support parents must offer to their adolescent 

children who are yet to complete their secondary school stage of education. 
 
4. Research Question and Research Hypotheses 
 
One research question was asked to be answered and three hypotheses postulated to be tested. 

Research Question  
What is the level of parental autonomy-support given to senior secondary school students? 
Research Hypotheses  

1. Parental autonomy-support has no significant influence on cognitive self-reliance of senior secondary school 
students in Ekiti State. 

2. There is no significant difference between fathers’ and mothers’ autonomy-support given to the students. 
3. Fathers’ autonomy-support and mothers’ autonomy-support would not determine students’ level of cognitive 

self-reliance. 
 
5. Methodology 
 
5.1 Research Design, Population and Sample 
 
The study adopted the descriptive survey research design. The population for the study consisted of all students in senior 
secondary schools in Ekiti State and their parents. The sample size comprised 1,239 students and parents. From the two 
randomly selected Local Government Areas (LGAs) of Ekiti State, four public senior secondary schools were selected 
purposively. Purposive sampling technique was used because only co-educational public secondary schools with no 
boarding facilities were used for the study. Senior secondary school students who lived with their parents were 
purposively selected (through the interactions with the schools’ counsellors, who helped to get necessary information 
from students’ files). Also, in purposive selection of students, it was ensured that only students whose parents could 
understand the content of the questionnaire were selected (school counsellors assisted with the interviewing the selected 
students for the final sample). In total, 423 students and 816 parents (402 fathers and 414 mothers) participated in the 
study. 
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5.2 Research Instruments 
 
The students were asked to fill the “Student’s Self-Reported Cognitive Self-Reliance Questionnaire” (SSRCSRQ). The 
instrument was developed using the works of Beckert (2007), Singh and Singh (1995) and Patel (1976) and was made 
up of two sections. Section A consisted of four items, which included demographic variables such as student’s personal 
data (sex and class) and student’s family characteristics (family structure and number of children in the family). The items 
on demographic variables were coded in line with the number of sub-groups within each item. Section B was made up of 
a 25-item scale, which was designed for the students to assess themselves on their cognitive self-reliance. Only 
subscales that were relevant to the present study were extracted and the original items were reworded to suit the 
Nigerian cultural setting. These items include among others, if students are independent in their decisions; if they plan by 
themselves all the steps to complete any project/assignment; if they need family members to approve their decisions; if 
they are confident in their decision-making abilities. The students were asked to rate their responses, using a four-point 
rating scale ranging as “Always”, “Often”, “Sometimes” and “Never”. 

The parents filled “Parental Autonomy-Support Questionnaire” (PASQ) which was made up of two sections. 
Section A was made up of demographic variables. It consisted of four items that related to parents’ personal data. The 
items included family characteristics (structure, number of children in the family), parents’ highest educational attainment, 
occupation and degree of religiosity. Degree of religiosity was determined by fathers’ and mothers’ responses to sub-
items of items 3c and 4c. The items were adapted from “The Religiosity Scale” (Valenzuela, Scully, & Somma, 2009). 

Section B comprised 20 items on parental autonomy-support for each parent to fill separately. This section was 
designed to gather information on the level of parental autonomy-support given to the child. The items for this section 
were adapted from “Perceptions of Parents Scale” (Luyckx, Soenens, Goossens, & Vansteenkiste, 2007), “Parenting 
Measure Scale” (Steinberg et al., 1992) and “Parenting Styles and Dimensions Questionnaire” (Robinson, Mandleco, 
Olsen & Hart (2001). The original items were mostly reconstructed and simplified for easy understanding by the 
respondents; some were dropped as not relevant for Nigerian parents. In purposive selection of the students, it was 
ensured that parents of selected students could understand the content of the questionnaire when it was read to them in 
English.  

Parents were asked to rate the items on parental autonomy-support, using a four-point rating scale from “Strongly 
disagree” to “Strongly Agree”. The respondents were required to identify only one option that best described their support 
for their child’s autonomy. 

The validity of the two instruments was carried out through consultations with the experts in the fields of 
Psychology of Education, Tests and Measurement and Psychology. The experts reviewed the instruments in terms of 
relevance to the subject-matter, coverage of the contents areas, appropriateness of language usage and clarity of 
purpose. The experts’ judgements revealed that the two instruments had an adequate content validity. 

Also, the instruments were tested for reliability. The Cronbach’s Alpha and Guttmann reliability estimate of 
SSRCSRQ and PASQ were 0.725 and 0.756, and 0.817 and 0.855 respectively. Both instruments were tested at the 
0.05 level of significance. The reliability tests obtained from the instruments indicated that they had good internal 
consistency, which were adequate enough for the study. 

With permissions from the principals of the sampled schools, questionnaires were administered on the participants 
during scheduled counselling classes by the researchers, four trained research assistants and the counsellors of the 
selected schools. It was also explained to the students that they had to take home the questionnaire and convince their 
parents to fill it in. The research assistants and counsellors appealed to the students to return the parents’ questionnaires 
to school the next day. In some instances, parents’ questionnaires were returned after three-four days after special 
efforts were employed. A total of 450 questionnaires were originally designed for the administration. However, the 
researchers were able to retrieve questionnaires from 423 students and 816 parents. The others were either not well 
completed or could not be retrieved. All students’ copies of the questionnaires were returned immediately after 
administration. 
 
6. Results  
 
Research Question 1: What is the level of parental autonomy-support given to senior secondary school students? 

To answer this question, parents’ responses to items of part 1 and part 2 (for father and mother respectively) of 
“Parental Autonomy-Support Questionnaire” (PASQ) were scored and the scores were used to determine the level of 
autonomy-support that fathers and mothers gave to their children. Parents, with regard to the level of their autonomy-
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support, were rated as having “High”, Moderate” and “Low” levels of parental autonomy-support. Further analysis was 
done to determine each student’s combined parental autonomy-support. This was done by adding both parents’ 
autonomy-support scores. When the scores were combined, the minimum and maximum scores obtained were 60 and 
160 and a mean value ( = 108.85, SD = 14.63) was obtained. On this scale, scores ranged between 60 and 94 
indicated a low level of parental autonomy-support, while scores between 95 and 122 indicated moderate parental 
autonomy-support level, and scores between 123 and 160 implied high level of parental autonomy support. Table 1 
presents the result. 
 
Table 1: Parental Autonomy-Support Levels  
 

 Frequency Percent Cumulative Percent 

Valid 

High 136 31.8 35.3 
Moderate 132 31.1 69.9 
Low 115 27.1

100.0 
Total 383 89.9

No response System 40 10.1
Total 423 100.0

 
Table 1 shows that only 383 fathers’ and mothers’ responses to items of PASQ can be synchronised. It is also shown 
that 35.3% of the parents had a high level of autonomy-support for their children, while 34.6% had a moderate autonomy-
support level, and 30.1% of the parents had low level of parental autonomy-support. From the above, it was revealed that 
parents exhibited mostly high level of autonomy-support (35.3%). 

Hypothesis 1: Parental autonomy-support has no significant influence on cognitive self-reliance of senior 
secondary school students in Ekiti State. 

To test this hypothesis, the influence of fathers’ and mothers’ parental autonomy-support on the students’ level of 
cognitive self-reliance was first determined separately. It was then followed with the combined influence of the two 
parents’ parental autonomy-support on the cognitive self-reliance of students. The relationship between two variables 
was determined by using chi-square inferential statistics. The results of cross tabulation are presented in Table 2. 

 
Table 2: The Influence of Parental Autonomy-Support on Students’ Cognitive Self-Reliance 
 

Parental Autonomy-Support Levels Students’ Cognitive Self-Reliance Levels
χ2 df p 

High Average Low
High 48(41.7%) 64(34.4%) 23(28.4%)

5.89 4 >0.05** Moderate 31(27.0%) 67(36.0%) 34(42.0%)
Low 36(31.3%) 55(29.6%) 24(29.6%)

** Not significant at p>0.05 
 
Results as presented in Table 2 show that while the parents of 41.7% of students that had high level of cognitive self-
reliance also had high level of parental autonomy-support. The parents of remaining 27.0% and 31.3% of the students 
had moderate and low autonomy-support respectively. The Table also shows that parents of 36.0% and 34.4% of the 
average cognitively self-reliant students had moderate and high autonomy-support respectively. The chi-square value (χ2 

= 5.89, p> 0.05) implies that parents’ autonomy-support has no significant influence on the students’ cognitive self-
reliance. Therefore, the null hypothesis is not rejected. 

Hypothesis 2: There is no significant difference between fathers’ and mothers’ autonomy-support given to the 
students. 

To test this hypothesis, the difference in fathers’ and mothers’ parental-autonomy support questionnaire scores 
was investigated with the use of independent t-test. The result is as presented in Table 3. 
 
 

X
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Table 3: t-test Showing the Difference between Fathers’ and Mothers’ Autonomy-Support to the Students  
 

Students’ Parents N SD t df p 
Father 4402 54.4204 7.89456

0.229 8144 >0.05** 
Mother 4414 54.2560 7.80868

** Not significant at p>0.05 
 
The result as presented in Table 3 shows that the means of parental autonomy-support scores for fathers and mothers 
respectively are  =54.42 and = 54.25. The obtained t-test value (t = 0.299, p > 0.05) is an indication that the 
difference between the means of autonomy-support given to the students by fathers and mothers is not significant. 
Therefore, the hypothesis that stated that there is no significant difference between fathers’ and mothers’ autonomy-
support to the students is not rejected. 

Hypothesis 3: Fathers’ autonomy-support and mothers’ autonomy-support would not determine students’ level of 
cognitive self-reliance. 

To test how each of the independent variables (fathers’ autonomy-support and mothers’ autonomy-support) could 
relatively determine senior secondary school students’ cognitive self-reliance, the data collected on fathers’ and mothers’ 
autonomy-support were coded and correlated with the dependent variable (students’ cognitive self-reliance). The data 
were analysed using multiple regression. The results are presented in Table 4. 
 
Table 4: Beta Coefficients and t-ratio for Relative Contributions of Independent Variables to the Prediction of the 
Dependent Variable 
 

Model 
Unstandardised Coefficients Standardised Coefficients

t p 
Correlations 

Std. Error Beta Zero-order Partial Part 
(Constant) 96.383 1.959 49.188 <0.05*    
Mothers’ Autonomy Support -.668 .038 -.824 -17.610 <0.05* -.723 -.663 -.604 
Fathers’ Autonomy Support .123 .039 .149 3.188 <0.05* -.411 .158 .109 
a. Dependent Variable: cognitive total

*Significant at p < 0.05 
 
From Table 4, it could be observed that the independent variables as a whole have a significant relationship on the 
dependent variable with the constant unstandardised coefficient (  = 96.383; t = 49.188, p < 0.05). The results also show 
that mothers’ autonomy-support received a stronger weight in the model, when compared with the fathers’ autonomy-
support (  = 0.824; t = 17.610, p < .05 and  = 0.149; t = 3.188, p < 0.05). However, with the sizeable correlation 
between the predictors, the unique variance explained by each of the variables indexed by the squared semipartial 
correlations was quite low. Inspection of the structure coefficients suggested that the fathers’ autonomy-support was also 
a strong predictor of students’ cognitive self-reliance. 
 
7. Discussion 
 
The answer on the Research Question suggests that parents of the participated students demonstrated all three levels of 
parental autonomy-support. What was most interesting to discover was that the distribution was in relatively equal 
proportion. However, majority of the parents were reported as highly autonomy-supportive, followed by moderate and low 
levels. Thus, the present finding is consistent with the findings by Demo & Cox (2000) and Ratelle et al. (2005) that 
parents of the adolescent students demonstrated support for their children’s autonomy, encouraged their independence 
and autonomous thoughts and actions. Also, the finding revealed that both parents respected their adolescent children 
autonomy by giving them opportunity to make independent decisions, by allowing them to set goals and have a right in 
taking family decisions. This finding corroborated the study carried by Brauer (2011), which upheld a fact that autonomy-
supportive parenting is very important during adolescence and that parental autonomy-support is associated with 
desirable child outcomes. In addition, it was also stated that degree of autonomy-support mostly depends upon the stage 
of adolescence examined. The above mentioned statement is also related to the present study, where difference 

X

X X
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between scores on high and moderate levels of parental autonomy-support was not much. Such a result could be also 
explained by students’ age as well as by students’ social status, from the perspective of Nigerian cultural setting. It 
means that it is a Nigerian belief that a secondary school child who still lives with his/her parents even regardless of 
his/her age must have a certain degree of dependence and submissiveness. Such parents’ attitude might be responsible 
for the relatively high percentage on low level of parental autonomy-support as well as for the little difference in scores on 
high and moderate levels of parental autonomy-support. 

The results obtained in testing Null Hypothesis 1 revealed that parental autonomy-support had no significant 
influence on cognitive self-reliance of senior secondary school students in Ekiti State. This implies that parental 
autonomy-support might not be counted as a major factor influencing students’ cognitive self-reliance. This finding was in 
line with the work of Tiller et al. (2003) which suggested that parenting may have more direct influence on children’s 
social and emotional development rather than on cognitive development during adolescence. One possible reason that 
the present findings revealed non-significance of parental autonomy-support on adolescents’ cognitive self-reliance could 
be that the relationship of adolescents and their parents tend to change and other factors such as peer relationships may 
have a stronger influence on them. 

It is evident from the result of Null Hypothesis 2 that there was no significant difference between fathers’ and 
mothers’ autonomy-support to the students. Such a finding supported earlier works of Bean et al. (2006), Milevsky et al. 
(2006) and Silva et al. (2007) where parenting was measured separately for each parent. However, studies conducted by 
Margolin et al. (2001) and McHale et al. (2002) demonstrated the need to conceptualise parenting as interdependent 
concept where relationship between mothers’ and fathers’ parenting practices were presented as an important 
contribution to children’s functioning, perhaps more important than the individual contributions of mothers’ or fathers’ 
parenting styles. Hence, it is necessary to understand that both parents are equally important and have a role to play in 
supporting their children autonomy and self-reliance. The necessity to conceptualise parenting style from gender 
perspectives was as well suggested by Silva et al. (2007) who was of opinion that students’ cognitive skills could be 
improved with the interventions that address maternal and paternal parenting styles separately. However, in the study of 
Simons and Conger (2007), it was stated that researchers often examined the parenting of mothers and assumed that 
fathers’ parenting is the same as mothers’. This study also agreed with the findings of Lindsey and Mize (2001) that 
fathers’ involvement and influence in children’s lives is on increase in recent times. This trend must be noted and upheld 
by promoting importance of paternal parenting among both parents of adolescents. Thus, the present study agreed with 
the earlier works, which found the importance of addressing the issue of parenting practices from the gender perspective. 
Hence, it is necessary to understand that both parents are equally important and have a role to play in supporting their 
children’s autonomy and self-reliance. 

Findings from Hypothesis 3 indicated that mothers’ autonomy support had a stronger weight in predicting the level 
of students’ cognitive self-reliance when compared with the fathers’ autonomy-support. However, fathers’ autonomy-
support was also qualified as a strong predictor. Thus, this result, which says that both parents can relatively predict 
students’ level of cognitive self-reliance, confirmed another finding of this study, which says, that there was no significant 
difference between fathers’ and mothers’ levels of autonomy-support. 
 
8. Conclusion  
 
The study established that although parents of senior secondary school students demonstrated mostly a high level of 
parental autonomy-support to their children, the influence of parental autonomy-support on cognitive self-reliance of the 
students was not significant. This might be because the relationship of adolescents and their parents tend to change and 
other factors, for example, students’ personal characteristics, family structure or peer relationships may have a stronger 
influence on them. The study also concluded that mothers’ autonomy support had a stronger weight in predicting the 
level of students’ cognitive self-reliance when compared with the fathers’ autonomy-support. 
 
9. Recommendations 
 
An adequate and appropriate level of cognitive self-reliance and autonomy in adolescent students is an essential 
component of their personality. This component must be formed at appropriate time in adolescence period of one’s 
development through the influence of both parents’ support for autonomy and through the impact of many other factors 
such as teacher’s autonomy-support, relationship with peers, extended family influence. They may directly and indirectly 
modify one’s cognitive skills in order to improve adolescents’ self-reliance and independence in cognitive domain. As 
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parents interact with their children, they should maintain a balance between autonomy granting and monitoring which will 
enhance and encourage the child’s need for autonomy. By providing adolescents with the opportunities to make choices 
and live with the results of their choices, parents can help children to become wise decision-makers and cognitively self-
reliant. 

Parents should be made to realise that they play most important roles in upbringing their own children. They 
should understand that school alone cannot be effective in building adequate personality in their children. Hence, it is 
recommended that parents should have enough understanding and knowledge about their parental roles so that they will 
be able contribute their own quota for all-round development of senior secondary school students. It implies that parents 
should understand the essence of allowing their children to pass through certain degree of hardship in life and not only 
protecting them from challenges and difficulties for the sake of “not suffering as we suffered when we were young”. 
Parents need to employ effective parental practices that will enhance their adolescent children self-reliance. They should 
offer an adequate level of autonomy-support their children need from them at appropriate period to be able improve on 
their level of cognitive self-reliance. Fathers especially should be educated about importance of paternal input and be 
encouraged to contribute more, directly and indirectly, to autonomy development in their adolescent children. To achieve 
that, school administrators and academic staff should work in conjunction with parents because it is very important for 
them to be educated and guided by professionals for effective discharge of parental functions and responsibilities. 

It is also recommended that every senior secondary school student should put into practice all elements that 
constitute cognitive self-reliance. Furthermore, it is very important for every adolescent to reach adequate level of 
autonomy and self-reliance before entering into adulthood. Thus, students should be allowed to participate in family 
decisions, school activities that promote independent thoughts, sense of autonomy and self-reliance. Students should be 
trained to generate their own planning, self-monitor and evaluate their goals. Schools, from their own end, should 
promote importance of managerial skills, critical and creative thinking as a part of Life Skills Education, which should be 
repeatedly practiced. Such a methodology will lead to a certain mastery and application of such skills to real life 
situations and will eventually enable individuals to deal effectively with the demands and challenges of everyday life. 
Inclusion of life skills training will promote cognitive competences and reduce behavioural problems among adolescents 
as well. Students should be exposed to entrepreneurial training, which may enhance their independent thinking, decision-
making skills and, therefore, improve their level of cognitive self-reliance. 

Finally, it is very important that governments of all levels are cognizant of the effects and roles of parental 
autonomy-support as regards adolescents’ level of cognitive self-reliance. Therefore, governments are advised to reflect 
those issues while developing curriculum, organising workshops and seminars for parents or in-service training for 
concerned school staff. 
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