E-ISSN 2240-0524 Journal of Educational and Social Research Vol 14 No 4
ISSN 2239-978X www.richtmann.org July 2024

. . Research Article
» RICHTMANN
N

PUBLISHING © 2024 Carrion-Barco et al.
This is an open access article licensed under the Creative Commons

Attribution-NonCommercial 4.0 International License

(https://creativecommons.org/licenses/by-nc/4.0/)

Received: 20 March 2024 / Accepted: 26 June 2024 / Published: xx July 2024

Challenging Stereotypes: Exploring the Influence of Sociodemographic
Factors and Study Habits on College Students’' Academic Achievement

Gilberto Carridn-Barco!
Alberto Remaycuna-Vasquez?
Fatima Rosalia Espinoza-Porras>
Sandra Sofia Izquierdo-Marin>
Susan Cristy Rodriguez-Balcazar?
Graciela Esther Reyes-Pastor>
Nancy Liliana Heredia-Carhuapoma®

"Universidad Nacional Pedro Ruiz Gallo,
Juan XXIII 391,
Lambayeque 14013,

Peru
*Universidad Privada Antenor Orrego,
Av. América Sur 3145,

Trujillo 13008,

Peru

DOI: https://doi.org/10.36941/jesr-2024-0093
Abstract

Academic achievement relies on the quality of study routines, which, in turn, are influenced by various socio-
demographic factors. Most studies on study behaviors concentrate on medical and nursing undergraduates,
with minimal exploration of students from alternative professional domains. This study seeks to discern
correlations and notable distinctions between study practices and socio-demographic indicators among
college attendees. A comparative descriptive approach was adopted, encompassing 287 students aged 17 to 25
years. The Study Habits Perception Scale served as the assessment tool. Findings reveal that 36.6% exhibit
subpar performance in learning orientation, 43.6% demonstrate inadequate organizational skills, and 49.5%
struggle with time management for academic tasks. Relationships between study patterns and age, as well as
the chosen field of study, are observed. Students aged 21 to 25 exhibit more refined study habits, whereas
those enrolled in sociology and health sciences tend to display enhanced proficiency in study methods. It is
acknowledged that contextualizing the outcomes within the study's specific framework is imperative,
considering socio-economic, motivational, and familial influences on study habits. Furthermore, the
necessity to evaluate the educational milieu and its potential impact on students' readiness and capacity to
study effectively is underscored.
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1. Introduction

Learning is regarded as a socially embedded process that flourishes when students actively
collaborate in constructing knowledge (Brouwer et al, 2022). A pivotal element crucial for
meaningful learning is study routines, defined as the diverse methodologies students employ to
enhance information assimilation and attain academic objectives (Beattie et al., 2019; Felicilda-
Reynaldo et al., 2017). Consequently, study habits emerge as a pivotal facet influencing students'
academic achievements (Hassanbeigi et al., 2011; Imran et al., 2019; Quilez-Robres et al., 2021). While
the advantages of study habits for academic performance have primarily been scrutinized by health
science scholars (Alkhamees, 2021; Yeh et al., 2013), their exploration should extend to high school
and university students across diverse disciplines. Such individuals often encounter challenges in
cultivating effective study habits, thereby impeding their academic pursuits (Cortés, 2019).

In the United States, research reveals that over two-fifths of students who enrolled in college in
2007 failed to graduate by 2013, with more than a third of students at selective four-year institutions
not completing their degrees within six years (Pugatch & Wilson, 2018). The onset of the pandemic in
2020 witnessed the closure of schools nationwide in 191 countries, affecting over 1.6 billion students
worldwide (Sarfraz et al., 2022) and disrupting various developmental activities, particularly
education. Government-imposed alterations have notably impacted study habits (Atlam et al., 2022).

In Peru, certain institutions in Lima report that 66.7% of students encounter challenges with
their study routines, adversely affecting their academic engagements and exam preparations (Najaro,
2020). Such issues may be attributed to academic performance being intricately linked to cognitive
abilities, attitudes, and familial circumstances (Tacilla et al., 2020; Barbachan et al., 2020).

Analysis of this data indicates that students have had negative repercussions in managing study
strategies (Muttaqin & Chuang, 2022), as well as evidence that students improve the quality of their
studies based on organizational strategies in their time and activities related to the academic area
(Barrientos-Fernandez et al., 2019; Rodriguez-Planas, 2022).

Previous studies indicate that study habits have been widely analyzed in educational contexts.
Regarding studies related to gender, Santos-Rego et al. (2020) in Spain analyzed study habits with sex
and ethnic-cultural origin in a sample of 269 students, finding that sex has a higher relationship than
ethnic origin, with females scoring higher on the study habits scale, with no significant differences
found by origin Capdevila & Bellmunt (2016) in Spain analyzed differences in study habits between
men and women; significant differences were observed between men and women in study habits,
with women scoring 6 points higher than men (sig. 0.009**).

As for studies on study habits and academic performance, there are more. Jafari et al. (2019) in
Iran analyzed correlations between study habits and academic performance in 380 medical sciences
students, finding that 81.3% of students have a moderate level, with a direct and significant
relationship between study habits and academic performance. Andrade-Valles et al. (2018) in Mexico
investigated the association between study habits and academic performance in 286 university
students, finding that 66.4% have adequate study habits, with 25.2% showing positive attitudes
toward studying; a significant relationship was observed between habits and attitudes towards
studying (r=0.461, sig 0.001).

Nationally, Solano et al. (2022) in Lima analyzed study habits and academic stress in 316
students from a public university, finding that 13% have inadequate study habits and 77% have a
moderate to deep level of academic stress, indicating that students feel their usual strategies and
techniques for obtaining information and completing tasks do not allow them to achieve optimal
results.

Inquiry into previous studies indicates that study habits are related to the particular strategies
students use to build meaningful learning (Figueroa-Quifiones et al., 2019) and encompass
components such as organization for study, strategies employed in task execution, preparation for
exams, performance in class hours, and study dynamics at home (Vicuiia, 2005; Reyes et al., 2022).

Research indicates that study habits encompass socioeconomic factors, school conditions, study

161



E-ISSN 2240-0524 Journal of Educational and Social Research Vol 14 No 4
ISSN 2239-978X www.richtmann.org July 2024

dedication hours, and perception of self-learning (Trung et al., 2020), as well as the association of
study habits with academic stress, self-efficacy, and academic performance in medical students
(Alkhamees, 2021; Andrade-Valles et al., 2018; Shetty et al., 2022; Solano et al., 2022; Svartdal et al.,
2022). However, what is still not agreed upon is how study habits are associated with
sociodemographic variables, especially age, field of study, and gender. Therefore, this research aimed
to determine the relationship between study habits and sociodemographic variables and
subsequently analyze the differences in study habits by gender, age, and university major.

2. Methodology

In this segment, the methodological procedures employed to acquire the outcomes are delineated. It
encompasses the instruments utilized, the participants engaged, the procedural steps pursued, and
the data analysis methodology.

2.1 Variable description

The study has considered study habits as a research variable and has been evaluated based on
students' perception of this construct. The aim has been to understand perception based on three
specific dimensions: learning orientation, understood as the ability to establish specific activities to
achieve adequate learning within the academic context; organization, defined as the capacity to
organize activities related to the academic part; and time management, which refers to knowing how
to distribute time in study hours and the execution of assigned tasks in their courses. On the other
hand, sociodemographic variables such as gender, age, and university major were also considered to
correlate with study habits and subsequently establish significant differences.

2.2 Instrument

In this study, the Study Habits Perception Scale, developed by Madrid et al. (2017) in Mexico, was
utilized. Its purpose is to evaluate higher education students' perceptions of study habits, with an
approximate completion time of 10 minutes. The scale comprises three dimensions: learning
orientation, organization, and time management, comprising 19 items with Likert-type response
options ranging from 1 (never) to 5 (always). Regarding construct validity, the instrument achieved a
Kaiser-Meyer-Olkin (KMO) measure of 0.924, and Bartlett's sphericity test was significant (x2 =
3782.469; p < 0.01). The three dimensions explained 52.74% of the total variance, with factor loadings
ranging from o.50 to o0.77. Reliability assessed using Cronbach's alpha yielded values above o.75 for
the factors and an overall reliability of 0.90.

The psychometric properties of the instrument for Peruvian students were as follows: For
content validity, three experts evaluated the wording and content of the items, ensuring that the
language and style were suitable for the population. Scores ranged from 0.80 to 1.00, indicating that
the items were clear, relevant, and coherent throughout. In terms of construct validity, items 1 and 19
exhibited factor loadings below 0.35, resulting in unacceptable model fit indices. Consequently, these
items were eliminated. After this adjustment, a KMO of 0.92 was observed, with Comparative Fit
Index (CFI) and Tucker-Lewis Index (TLI) values ranging from 0.90 to 0.92 and Root Mean Square
Error of Approximation (RMSEA) and Standardized Root Mean Square Residual (SRMR) indices of
0.065 and 0.048, respectively. The proposed model retained the instrument's original dimensions,
with factor loadings averaging from 0.40 to 0.64 for each item. Reliability was assessed using the
Omega coefficient, yielding a value of 0.89 overall and 0.68, 0.77, and 0.80 for the dimensions.
Psychometric analyses indicated that the instrument demonstrates acceptable evidence of validity
and reliability.
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2.3 Participants

A total of 287 university students from Chiclayo, Peru, were involved in this study. They were chosen
through intentional, non-probabilistic sampling. Inclusion criteria encompassed students from
university institutions, while exclusion criteria comprised individuals who either failed to complete
the questionnaire within the stipulated time frame or opted not to participate voluntarily. The
participants comprised both male (129) and female (158) students, with ages ranging from 17 to 20
years (75), 21 to 25 years (162), and 26 years and above (50). They were enrolled in various universities,
including Universidad Tecnolédgica del Pert, Universidad Nacional Pedro Ruiz Gallo, and others.
Participants hailed from the first to the tenth academic cycle and represented diverse professional
disciplines, such as systems engineering (56), sociology (78), communication sciences (18), health
sciences (75), administration (21), environmental engineering (18), and others with fewer
representatives (11).

2.4 Procedure

Prior permissions were secured from the coordinators of professional programs and instructors of
each specialization to disseminate the questionnaire to the intended demographic via WhatsApp or
email. Upon receiving approval and collaboration from the instructors, the questionnaires were
dispatched to students for online engagement. The data collection phase spanned approximately 15
days. Following this, the data were organized using Excel software and then transferred to SPSS-26
for a range of descriptive and inferential statistical analyses.

2.5 Data analysis method

The central tendency parameters of the data were determined utilizing skewness and kurtosis, while
the characteristics of study habits were scrutinized through frequency tables and percentages.
Spearman's coefficient was employed to assess correlations between variables, and comparisons were
conducted using the Mann-Whitney U test and Kruskal-Wallis H test.

2.6 Ethical considerations

To uphold ethical standards in the research, adherence to the principles governing human research
as outlined by the American Psychological Association (2017) was observed. Beneficence and non-
maleficence were upheld by ensuring that the study results benefited the population without
compromising their physical or psychological well-being, and voluntary participation was
underscored. Responsibility was demonstrated by maintaining respect for human dignity throughout
the data collection process. Integrity was preserved by transparently communicating the study's
objectives to participants, accurately processing results as collected, and refraining from any form of
falsification or result manipulation. Intellectual property and human rights were honored through
proper citation of authors in references, and participants provided informed consent as confirmation
of their voluntary involvement in the research.

3. Results

Next, the results of the research are described per the proposed objective.
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Table 1: Analysis of descriptive statistics.

Variables N | Minimum | Maximum | Mean | SD Skewness | Kurtosis
Study habits 287 25 95 76.75 | 8.904 -.648 3.405
F1: Learning orientation 287 12 50 41.91 | 4.589 -1.098 5.478
F2: Organization 287 6 25 19.56 | 3.020 -.700 2.608
F3: Time management 287 7 20 15.28 | 2.392 -.265 .536

As depicted in Table 1, the overall minimum score is 25, while the maximum is 95. Across dimensions,
the minimum scores are 1, 6, and 7, with corresponding maximum scores of 50, 25, and 20. The
overall mean score is 76.75, whereas within dimensions, it stands at 41.91, 19.56, and 15.28,
respectively. Standard deviation values are 8.90 overall, with dimension-specific values of 4.5, 3, and
2.39. Notably, the data exhibit an asymmetrical distribution, as evidenced by values falling outside
the range of -1.5 to 1.5. Consequently, non-parametric tests were utilized for statistical analysis.

Table 2: Description of the characteristics of study habits at the general level and by dimensions.

Category Study Habits Orientation to learning Organization Time management
f % f % f % f %
Low 108 37.6 108 37.6 125 43.6 142 49.5
Regular 86 30.0 92 32.1 100 34.8 103 35.9
High 93 32.4 87 30.3 62 21.6 42 14.6
Total 287 100% 287 100% 287 100% 287 100%

As per Table 2, a significant portion of students (37.6%) exhibit a low perception of study habits.
Specifically, 36.6% demonstrate subpar performance in learning orientation, 43.6% acknowledge a
deficiency in organizational capacity, and 49.5% admit to inadequately managing their time for
academic activities. While a smaller proportion falls within the category of having regular levels of
study habits, the majority necessitate guidance in enhancing their learning orientation,
organizational skills, and effective time management in executing their academic tasks.

Table 3: Relationship between study habits with sex, age and university career.

Sex | Age | Career
Correlation coefficient -o13 | a52” 153"
Spearman's Rho Study habits Sig. (bilateral) .829 | .o10 .009
N 287 287 287

The most notable findings regarding the relationship between study habits and sociodemographic
variables such as gender, age, and field of study reveal significant associations for two of them (as
indicated in Table 3). Specifically, age demonstrates a positive correlation with study habits (.152**).
Similarly, the student's field of study exhibits a correlation with the performance of study habits
(153**). However, no significant associations are observed with gender. These findings suggest that
study habits are indeed correlated with age and the chosen field of study among the participants.

Table 4: Differences between study habits as a function of sex, age and career.

Sex N | Meanrank | Ude Mann-Whitney | Sig.
. Male 129 14517
Study habits Female 158 143,04 10039.500 .828
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Age N | Mean rank Mann-Whitney U Sig.
17 to 20 75 134.46

Study habits 21t0 25 162 137.79 10.527 .005
26 and more 50 178.44
Total 287
Career N | Mean rank Mann-Whitney U Sig.
Systems engineering 66 129.61
Sociology 78 133.48
Communication sciences 18 106.58

Study habits Heath.sciegces 75 170.51 22.733 001
Administration 21 170.26
Environmental-industrial engineering 18 111.19
Other careers 1 188.95
Total 287

It is apparent from the results (as presented in Table 4) that there exists a significant difference in
study habits concerning age, underscoring the association between older or younger age groups and
the ability to develop either adequate or inadequate study habits (Table 4). Additionally, a
noteworthy finding suggests that the type of academic program pursued correlates with the
development of study habits, with sociology and health science students demonstrating higher levels
of study habits. Conversely, no discernible differences in study habits are reported based on gender,
indicating that being male or female does not determine the development of study habits.

4. Discussion

Taking into account that sociodemographic factors are linked with study behaviors (Shetty et al.,
2022; Solano Davila et al., 2022), this study initially explored students' perspectives on study
behaviors. Findings revealed that 37.6% of students perceive their study behaviors negatively. In
terms of specific aspects, it became evident that 36.6% lack a proper learning orientation, 43.6%
struggle with organization, and 49.5% face challenges managing their time for academic tasks. Since
study habits are closely tied to planning and organizational skills, which are essential for improving
learning outcomes (Beattie et al., 2019; Felicilda-Reynaldo et al., 2017), it is worrisome that nearly a
third of students have a negative perception of their study and activity organization. This is
particularly concerning given that the participants are university students, among whom one would
anticipate a good grasp of study habits. Although prior research has indicated that students in fields
like medicine and nursing tend to display effective study habits (Alkhamees, 2021; Jameel et al., 2019),
this study confirms a significant finding that students in health sciences, especially in medicine and
nursing, tend to develop stronger study habits compared to their counterparts in other university
programs.

The way students interact with educational materials significantly influences their habits by the
time they reach university, which subsequently impacts their readiness for higher education.
However, it's essential to note that the educational system in Peru and numerous Latin American
nations is characterized by low standards, where students often resort to shortcuts instead of
cultivating proper study habits to navigate through courses. This reliance on alternative methods of
learning and prioritizing means to bypass evaluations contributes to the distortion rather than the
formation of study habits (Jafari et al., 2019; Solano-Davila et al., 2022).

The examination of correlations between study habits and sex, age, and university major reveals
a direct correlation in two out of three variables. Age exhibits a positive relationship with study habits
(0.152, p < 0.010); similarly, the choice of field of study is linked with study habit performance (0.153, p
< 0.009). No significant associations are reported with gender. This suggests that both older and
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younger age groups contribute to the development of study habits, and the selection of a university
major influences how study habits manifest within the student community. Previous research has
indicated that study habits have been scrutinized among university students in medical and nursing
faculties and are linked with high levels of academic achievement (Alkhamees, 2021). However,
contrasting findings suggest that study habits are correlated with gender 0.64** (Capdevila Seder &
Bellmunt Villalonga, 2016). Conversely, variables such as academic stress do not demonstrate
significant relationships with study habits (Shetty et al., 2022).

These outcomes first underscore the significance of age in the cultivation of study habits. As
individuals grow older, study habits tend to enhance and solidify, bolstering their capacity to
organize and plan learning endeavors. Secondly, certain professional disciplines demand specific
competencies from students. Fields where rigorous planning and organizational skills are essential
tend to foster better study habits. Conversely, faculties with a more pragmatic focus may encounter
challenges in cultivating strong study habits among their students.

Furthermore, following the identification of correlations between study habits and certain
sociodemographic variables, notable differences in sociodemographic factors and study habits were
explored. It was discovered that students aged 21 to 25 exhibit superior study habits (p < 0.005),
indicating that these students, having transitioned from adolescence, operate with heightened
responsibility. Many of them might be engaged in employment to fund their studies, consequently
possessing clearer professional aspirations. A comparison between study habits and university majors
reveals that sociology and health science students exhibit stronger study habits (p < 0.001). This could
be attributed to the fact that these disciplines necessitate the development of competencies where
abstract thinking is emphasized. No disparities in study habits were observed based on gender or
university, suggesting that being male or female does not dictate the development of study habits.

Nevertheless, other studies have identified associations between study habits and gender. In
Spain, Capdevila & Bellmunt (2016) found that women scored on average 6 points higher than men (p
< o0.01). However, such findings may vary depending on different contexts, demographic
characteristics, and educational settings (Santos-Rego et al., 2020; Sarfraz et al., 2022; Svartdal et al.,
2022). This underscores the necessity for a reevaluation of the approach to studying habits, taking
into account other influential factors besides academic variables, to attain a more comprehensive
understanding of associated variables. Factors such as socioeconomic background, motivation, and
familial support may play pivotal roles. Therefore, results obtained in a specific study should not be
universally generalized but rather analyzed within the context in which they were conducted.

In conclusion, this study identified notable variances in study habits based on age and field of
study, underscoring the importance of acknowledging the specificity of these findings within the
study's sample and context. Further investigation is warranted to validate and extend these findings,
including the exploration of additional factors such as gender and university affiliation that may
influence study habits. A thorough and holistic research approach is essential for gaining deeper
insights into students' studying behaviors and for enhancing educational methodologies to optimize
learning outcomes and academic performance. Despite acknowledged limitations, the practical
implications in the educational and social realms are significant. Firstly, these findings aid in
understanding disparities and can inform the development of more effective teaching strategies while
promoting gender equality in educational opportunities and achievements. Moreover, by considering
socioeconomic, motivational, and familial influences on outcomes, inclusive policies and practices
can be established to ensure equitable opportunities for the academic and personal growth of all
students, irrespective of gender.

5. Conclusions
The study offers valuable insights into study habits, highlighting significant variations based on age
and chosen career path. Nevertheless, it's crucial to recognize that these findings are context-specific

and pertain specifically to the sample under examination.
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These outcomes shed light on how students interact with educational material, process
information, stay motivated, and tackle academic challenges. Understanding these aspects can
facilitate the development of more effective educational strategies aimed at optimizing learning
outcomes and academic success. Recognizing that each student possesses unique learning styles,
strengths, and weaknesses enables the tailoring of educational approaches to cater to individual
needs.

Despite these findings, further research is warranted to broaden the scope by including diverse
age demographics, career fields, and educational environments. It would be valuable for subsequent
studies to investigate whether the observed trend of medical and nursing students exhibiting better
study habits holds true in various regions within Peru. Additionally, such research endeavors could
delve into other potential factors influencing study habits, such as gender and university affiliation.
This expanded research effort will not only validate and generalize the current findings but also
contribute to a deeper understanding of the complexities surrounding study habits in diverse
educational contexts.

6. Acknowledgements

We extend our sincere appreciation to all the colleagues whose contributions were invaluable to this
research. Their collaboration enabled us to gather data from several private universities in the city of
Chiclayo, Peru. We are also grateful to the students who participated in the study, demonstrating
their dedication and cooperation throughout the survey process.

References

Alkhamees, A. A. (2021). Understanding the study habits of Saudi residents in a psychiatry programme. Journal of
Taibah University Medical Sciences, 16(1), 34-42. https://doi.org/10.1016/j.jtumed.2020.10.011

American Psychological Association (APA). (2017). Modificaciones a los “Principios Eticos de los Psicologos y
Codigo de Conducta” de 2002 en 2010 y 2016. https://www.apa.org/ethics/code

Andrade-Valles, ., Facio-Arciniega, S., Quiroz -Guerra, A., Aleman-de La Torre, L., Flores-Ramirez, M., & Rosales-
Gonzélez, M. (2018). Atitude, habitos de estudo e rendimento académico: Abordagem desde a teoria da agdo
racional. Enfermeria Universitaria, 15(4). https://doi.org/10.22201/eneo.23958421€.2018.4.533

Atlam, E.-S., Ewis, A., El-Raouf, M. M. A., Ghoneim, O., & Gad, L. (2022). A new approach in identifying the
psychological impact of COVID-19 on university student’s academic performance. Alexandria Engineering
Journal, 61(7), 5223-5233. https://doi.org/10.1016/j.a€j.2021.10.046

Barbachan, E. A. B., Pareja, L. B., & Huambachano, A. M. (2020). Niveles de creatividad y rendimiento académico
en los estudiantes del drea de metal mecanica de la Universidad Nacional de Educacion de Perd.
Universidad y Sociedad, 12(1), 202-208. https://bit.ly/3WoGflV

Barrientos-Fernandez, A., Sanchez-Cabrero, R., Arigita-Garcia, A., Mafnoso-Pacheco, L., Pericacho-Gémez, F. J., &
Novillo-Lépez, M. A. (2019). Measurement of different types of intelligence (general, verbal vs. Non-verbal,
multiple), academic performance and study habits of secondary students at a Music Integrated Centre. Data
in Brief, 25, 104124-104124. https://doi.org/10.1016/j.dib.2019.104124

Beattie, G., Laliberté, J.-W. P., Michaud-Leclerc, C., & Oreopoulos, P. (2019). What sets college thrivers and divers
apart? A contrast in study habits, attitudes, and mental health. Economics Letters, 178, 50-53.
https://doi.org/10.1016/j.econlet.2018.12.026

Brouwer, J., de Matos Fernandes, C. A., Steglich, C. E. G., Jansen, E. P. W. A,, Hofman, W. H. A., & Flache, A.
(2022). The development of peer networks and academic performance in learning communities in higher
education. Learning and Instruction, 80, 101603-101603. https://doi.org/10.1016/j.1earninstruc.2022.101603

Capdevila Seder, A., & Bellmunt Villalonga, H. (2016). Importancia de los héabitos de estudio en el rendimiento
académico del adolescente: Diferencias por género. Educatio Siglo XXI, 34(1 Marzo), 157. https://doi.org/10.
6018/j/253261

Cortés, L. (2019). Hébitos de estudio en los alumnos de bachillerato. Vida Cientifica Boletin Cientifico De La
Escuela Preparatoria No. 4, 7(14), 23-27. https://bit.ly/3Z8RKQI

167



E-ISSN 2240-0524 Journal of Educational and Social Research Vol 14 No 4
ISSN 2239-978X www.richtmann.org July 2024

Felicilda-Reynaldo, R. F. D., Cruz, J. P., Bigley, L., & Adams, K. (2017). Baccalaureate Student Nurses’ Study Habits
Prior to Admission to Nursing Program: A Descriptive Qualitative Study. Nurse Education Today, 53, 61-66.
https://doi.org/10.1016/j.nedt.2017.04.009

Figueroa-Quifiones, J., Pomahuacre, J. W., Chavez, Y., Gomez, H., Portocarrero, R., Gamero-Vega, G., Calderén-
Giraldo, A., Lopez, E., Castro, M., & Bazo-Alvarez, J. C. (2019). Propiedades psicométricas del Inventario de
Hébitos de Estudio CASM-8s5: Un estudio multicéntrico con estudiantes de secundaria peruanos. Liberabit:
Revista Peruana de Psicologia, 25(2), 139-158. https://doi.org/10.24265/liberabit.2019.v25n2.02

Hassanbeigi, A., Askari, J., Nakhjavani, M., Shirkhoda, S., Barzegar, K., Mozayyan, M. R., & Fallahzadeh, H. (20m).
The relationship between study skills and academic performance of university students. Procedia - Social
and Behavioral Sciences, 30, 1416-1424. https://doi.org/10.1016/j.sbspro.2011.10.276

Imran, J. B.,, Madni, T. D., Taveras, L. R., Clark, A. T., Ritchie, C., Cunningham, H. B., Christie, A., Abdelfattah, K.
R., & Farr, D. (2019). Assessment of general surgery resident study habits and use of the TrueLearn question
bank for American Board of Surgery In-Training exam preparation. The American Journal of Surgery, 218(3),
653-657. https://doi.org/10.1016/j.amjsurg.2019.02.031

Jafari, H., Aghaei, A., & Khatony, A. (2019). Relationship between study habits and academic achievement in
students of medical sciences in Kermanshah-Iran. Advances in Medical Education and Practice, Volume 10,
637-643. https://doi.org/10.2147/AMEP.S208874

Jameel, T., Gazzaz, Z. J., Baig, M., Tashkandi, J. M., Alharenth, N. S., Butt, N. S., Shafique, A., & Iftikhar, R. (2019).
Medical students’ preferences towards learning resources and their study habits at King Abdulaziz
University, Jeddah, Saudi Arabia. BMC Research Notes, 12(1), 30-30. https://doi.org/10.1186/513104-019-4052-3

Madrid, E. M., Armenta, J. A., Ferndndez, M. T., & Olivares Carmona, K. M. (2017). Propiedades psicométricas de
un instrumento sobre percepcion de habitos de estudio. Tecnologia y aprendizaje: avances en el mundo
académico hispano, 190-196. https://bit.ly/3H6RBag

Muttaqin, S., & Chuang, H.-H. (2022). Variables affecting English-medium instruction students’ achievement:
Results of a multiple regression analysis. International Journal of Educational Research Open, 3, 100152.
https://doi.org/10.1016/j.ijjedro.2022.100152

Najaro, J. (2020). Habitos de estudio y su relacion con el rendimiento académico de los estudiantes del segundo afio
de la Escuela Profesional de Medicina de la Universidad Nacional de San Marcos, Pert. Revista Conrado, 16(77),
354-363. http://scielo.sld.cu/scielo.php?script=sci_abstract&pid=51990-864420200006003 54

Pugatch, T., & Wilson, N. (2018). Nudging study habits: A field experiment on peer tutoring in higher education.
Economics of Education Review, 62, 151-161. https://doi.org/10.1016/j.econedurev.2017.11.003

Quilez-Robres, A., Gonzalez-Andrade, A., Ortega, Z., & Santiago-Ramajo, S. (2021). Intelligence quotient, short-
term memory and study habits as academic achievement predictors of elementary school: A follow-up
study. Studies in Educational Evaluation, 70, 101020-101020. https://doi.org/10.1016/j.stueduc.2021.101020

Reyes, B., Jiménez-Herndndez, D., Martinez-Gregorio, S., De Los Santos, S., Galiana, L., & Tomads, J. M. (2022).
Prediction of academic achievement in Dominican students: Mediational role of learning strategies and
study habits and attitudes toward study. Psychology in the Schools, 60(3), 606-625. https://doi.org/10.1002
/pits.22780

Rodriguez-Planas, N. (2022). COVID-19, college academic performance, and the flexible grading policy: A
longitudinal analysis. Journal of Public Economics, 207, 104606. https://doi.org/10.1016/j.jpubeco.2022.104
606

Santos-Rego, M. A., Lorenzo Moledo, M., Priegue Caamaiio, D., & Torrado Quintela, J. (2020). Variaciones en los
habitos de estudio en funcion del género y origen étnico-cultural del alumnado y su relaciéon con el
rendimiento escolar. Revista Complutense de Educacion, 31(2), 163-171. https://doi.org/10.5209/rced.62000

Sarfraz, M., Khawaja, K. F., & Ivascu, L. (2022). Factors affecting business school students’ performance during the
COVID-19 pandemic: A moderated and mediated model. The International Journal of Management
Education, 20(2), 100630. https://doi.org/10.1016/j.ijme.2022.100630

Solano, O. L., Salas, B. J., Manrique, S. M., & Nufez, L. A. (2022). Relacién entre hdbitos de estudio y estrés
académico en los estudiantes universitarios del drea de Ciencias Basicas de Lima (Pert). Revista Ciencias de
la Salud, 20(1). https://doi.org/10.12804/revistas.urosario.edu.co/revsalud/a.10716

Svartdal, F., Szle, R. G., Dahl, T. I., Nemtcan, E., & Gamst-Klaussen, T. (2022). Study Habits and Procrastination:
The Role of Academic Self-Efficacy. Scandinavian Journal of Educational Research, 66(7), 1141-u60.
https://doi.org/10.1080/00313831.2021.1959393

Tacilla Cardenas, 1., Vasquez Villanueva, S., Verde Avalos, E. E., & Colque Diaz, E. (2020). Rendimiento académico:
Universo muy complejo para el quehacer pedagdgico. Revista Muro de la Investigacion, 5(2), 53-65.
https://doi.org/10.17162/rmi.v5i2.1325

168



E-ISSN 2240-0524 Journal of Educational and Social Research Vol 14 No 4
ISSN 2239-978X www.richtmann.org July 2024

Trung, T., Hoang, A.-D., Nguyen, T. T., Dinh, V.-H., Nguyen, Y.-C., & Pham, H.-H. (2020). Dataset of Vietnamese
student’s learning habits during COVID-19. Data in Brief, 30, 105682. https://doi.org/10.1016/j.dib.2020.
105682

Vicufa, L. (2005). Inventario de habitos de estudio CASM 85-R-2005. https://bit.ly/3hTiKDo

Yeh, D. D., Hwabejire, J. O., Imam, A., Mullen, J. T., Smink, D., Velmahos, G., & DeMoya, M. (2013). A Survey of
Study Habits of General Surgery Residents. Journal of Surgical Education, 70(1), 15-23. https://doi.org/10.101
6/j.jsurg.2012.08.006

169




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


