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Abstract 

 
This research had the objective to compare the learning results with the creative ideas in product design work 
for product design student groups by using new and old teaching models. The group sampling comprised 
senior student groups of the Department of Design Education, King Mongkut’s Institute of Technology 
Ladkrabang totaling 60 people that were classified into two learning groups: 1. The group that used the 
teacher-centered method totaling 30 people,and 2.the integration learning group of STEM and flipped 
classroom totaling 30 people. The learning assessment of the creative ideas used the thinking skills test for 
the product design with the reliability value for Kr-20 that had a difficulty value of (p)=0.436, discrimination 
value of (r)=0.359, reliability value for KR-20=0.7657 or 76%, and the Cronbach's alpha coefficient that was 
equal to 0.7286 or 72%. In comparing the result, it was found that the effectiveness for the new teaching 
model emphasized the integration with multiple teaching techniques by measuring the score level values of 
the creative ideas that had a higher level than the original teaching model, which used the teacher-centered 
method. This had a statistical significance level of .05. Moreover, this showed the result of the satisfaction 
assessment of the students, who learned by using the integration teaching technique of STEM and a flipped 
classroom to be an excellent level (mean=4.47; SD=0.579), including the happiness relationship during the 
study (mean=4.65; S.D.=0.483), which had a statistical significance level of .05. 
 

Keywords: Creative skills, flipped classroom, product design, interleaving 
 
 
1. Introduction 
 
The creative skills of product design student groups are a significant aspect for the potential 
development in product design after graduation. Moreover, this curriculum has the aim to create a 
learning procedure model for promoting the creative skills of the students to gain the most 
effectiveness. However, nowadays, the teaching method has emphasized creative skills by repeated 
practice to generate the memorization skill inside the brain and the body for product design 
students. Furthermore, this learning method is essential and utilizes a long period of time to conduct 
practice with the limitation on applying the creative skills to solve the problems in designing in 
various and complicated ways. In addition, this original teaching method has involved creative ideas 
by focusing on repeated practice without having any differences or special thinking stimulation 
procedures, including the past sensation of the problem-solving method of product design. For this 



E-ISSN 2240-0524 
ISSN 2239-978X 

     Journal of Educational and Social Research
          www.richtmann.org  

                           Vol 12 No 3 
               May 2022 

 

 224

case, this was based on the original practice method to use past solutions with a recent achievement, 
so the students would have the problem-solving method by applying the original one to be practiced 
or be successful. Therefore, the students were more likely to use a successful problem-solving method 
of product design in the past that they had experienced. As a consequence, the teacher-centered 
method or the original one aimed at practicing creative idea skills by gaining the knowledge from the 
teachers on the one side and emphasizing the repetitiveness. In contrast, this could not promote the 
students to diversely learn about the problem-solving method for product design, including 
memorizing the contents as the accepted theory at an international level before integrating in 
suitable ways. Additionally, the stimulation method of flexible thoughts would connect the problem-
solving ideas to be integrated with the intellectual knowledge in multiply ways until resulting in 
creative ideas for the student groups with effectiveness. 

Furthermore, during 2020-2021, every country in the world faced the severe pandemic of the 
Coronavirus Disease 2019 (COVID-19) with more than 219 million infected people and more than 4.55 
million deaths around the world (Tsallis & Tirnakli, 2021; Karlinsky & Kobak, 2021). Moreover, this 
severe health crisis has affected education at every level in the world to experience the problems of 
the development of online learning procedures that require students to study online at home. Hence, 
this has become a major problem for learning that has required using creative ideas, especially for 
product design students by studying the theories and practices before gaining the product results 
that the students could apply into the product design procedures at suitable levels. Thus, this would 
account for the immense problems for the teacher with the curriculum of product design, so it would 
be necessary to develop a teaching method for gaining the appropriate effectiveness, including 
generating stimulation to gain a proficient learning result by promoting creative ideas for the 
students. Consequently, they would have a thinking procedure that would be suitable for the twenty-
first century and would rapidly change the teaching development method based on a technology 
adaptation program (Akçayır & Akçayır, 2018; Egwutvongsa, 2021). 

With regards to the application of a teaching technique for planning the teaching contents and 
a suitable teaching method, there is a high trend to generate stimulation for gaining a higher level of 
intellectual development skills through creative ideas (Li & Chu, 2018). Thus, the utilization of a 
flipped classroom as the core curriculum for product design has a high opportunity to create a 
learning method with the integration of the theory contents and YouTube application. This could 
respond to the learning requirements (Bishop & Verleger, 2013) before entering the classroom 
through the Zoom application by presenting about the studied subjects and gathering information to 
solve the problems from assignments, including the sending of homework through the Line 
application every time. In the part of the development of practical skills, this would be conducted 
with the cooperation of industrial factories to aid the students in participating in real-world work 
inside these industrial product design factories. Therefore, this would result in the integrated 
learning of multiple teaching methods through a knowledge contribution channel, including 
promoting the knowledge and learning flexibility with stimulation for gaining diverse experiences. As 
such, joining in the classroom activities would be compared to the students’ stimulation for 
interleaving or integrated learning between the science principles and the thinking procedures by 
emphasizing the intellectual skills in the learning design programs. Later, the teachers would use the 
halting technique or interrupting technique during the study, so this would have halting spans for 30 
minutes during the shorter learning mediation before undertaking stimulation by applying the 
distributed learning method. Then, the teachers would interrupt the students with the learning 
content to produce the inspiration of creative ideas, including describing stories by using an 
innovation method in terms that the current successful world-class creative innovators have 
performed. Finally, the teaching procedure would have the requirements to stimulate the gaining of 
proficient learning results from the development of the flexible thinking procedure, which would 
connect to the different works of product design in the current product markets. Finally, this method 
would turn to be the starting point for the product design students to become outstanding future 
creative innovators. 
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2. Methodology 
 
2.1 Research Objectives 
 
To compare the learning result of the creative ideas in product design work for product design 
student groups between the new and old teaching models. 
 
2.2 Research Framework 
 
According to the creative learning method of a flipped classroom, this could be achieved with the 
essentiality to use the students’ intellectual skills. Moreover, a suitable designing practice skills would 
be based on the teaching technique integrated with an effective technology application. Moreover, 
the teaching with a flipped classroom would stimulate the flipped thinking skills from learning and 
practicing from the contents of the principles and involved theories before entering the classrooms. 
After that, the students would use the knowledge and integrate it with the design practices by 
searching for the problem-solving method in the product design with the assignments, and finally 
would be stimulated with interactive activities and brainstorming knowledge with their bodies to 
express into behavior in the classroom from the application (Shaw & Patra, 2022; Sugandini et al., 
2022). Table 1 displays the various parts of the research framework. 
 
Table 1: Research framework. 
 

STEM 
(Reinholz et al., 2021) 

  Determining with the Contents of Creative Ideas with Science, 
Technology, Engineering and Mathematics 

Learning from a Situation
(Dong et al., 2021)  

Flipped Classroom
(Howell, 2021) 

Interleaving
(Yan & Sana, 2021) 

  Knowledge always occurs from 
situations. 
  Situations stimulate 
intellectual skills. 
  Humans have always learned 
to make the changes for 
intellectual structures. 
  The changes of intellects can 
stimulate additional development 
of the problem-solving skills. 
  The good opportunity comes 
from searching with the 
designing problems by 
stimulating the prepared 
conditions. 

  Active learning must come from 
the obvious learning plan.  
  An interaction method should be 
made. 
  The determining of the contents 
and exercising of a suitable project 
should be regulated. 
  Applying multiple applications 
should be emphasized. 
  Alternating between the practices 
in the work, the classrooms, and the 
theories into the homework done at 
home should be performed. 

  Inserting other factors during the 
study would result in longer 
memorization. 
  Alternating the knowledge 
presentation procedures during the 
study could increase the strength in 
the memorizing procedure. 
 Changing the learning 
environment could stimulate the 
readiness to solve the problems as 
good opportunities.  

 
2.3 Research Scope 
 
The research scope was classified to be the teaching contents for producing creative idea skills by 
applying the STEM principle, which is divided into science, technology, engineering, and 
mathematics, as well as other subjects. Then, the teachers arranged for the contents to be the subject 
goals by emphasizing the integration of the knowledge and stimulation for the learners to gain 
flexible skills while studying, including using the teaching method from situations with a flipped 
classroom, interleaving, and other programs (Table 2).  

Then, this was applied with the teaching methods to be combined with stimulating the learning 
for creative ideas with the product design student groups. This was a challenge for using with the 
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STEM teaching method in the classroom, as the teachers wanted to create a positive atmosphere. 
Later, the students were active all the time in the classroom until being capable of memorizing the 
contents and the learning resulted in one-15 times in each class with good effectiveness. 
 
Table 2: Determining the work plan of the learning procedure for creative products. 
 

Learning Method in a Normal 
Classroom 

Knowledge Reinforcement 
Technique Learning Result 

Flipped Classroom: The learning 
method with normal contents in 
a subject would be used for the 
teaching programs in the 
normal classrooms for the 
product design students. 

Integration Technique: A learning 
method would be used for the 
teachers to insert the knowledge 
contents from the different ideas 
during the learning in each class. 

Learning Result: Increased 
development would be shown from 
the problem-solving skills in 
product design. 

Contents in Normal Learning: 
The basic principles of industrial 
product design: 
-  Principles and Designing 
Theories 
-  Industrial Product 
Components 
-  Designing Influences to Our 
Humans 

Integration Contents: Innovative 
thinking for successful creative 
innovators: 
-  Flexible Thinking Procedure 
-  Different Idea Procedure 
-  Creative Thinking Procedure 

Skills:  
-  Planning to Solve the Found 
Problems 
-  Designing with the Problem-
solving Method 
-  Presenting the Product Designs 
-  Taking Assessment with the 
Problem-solving Guidelines 

Teaching Method: Flipped 
Classroom  
-  Learning with the principles 
and outside the classroom 
theory at home by using the 
YouTube application.  
-  Consultation of the details for 
the learning contents in the Line 
application. 
-  Setting up classroom activities 
by using the designing skill 
practice method. 

Insertion Method with Contents: 
While the students are learning       
the normal contents, the teacher 
would insert the additional 
contents every 30 minutes, 
including adding special contents 
while the students have shorter 
mediation by stimulating them to 
be more interested. 

Assessment Method: The 
determination of the tests and 
questions in product design would 
be made under the problem 
conditions for the students to 
present their different problem-
solving skill guidelines for the 
present time. 
 
Learning Goals: The creative ideas of 
innovations would be presented 
under the STEM principle. 

 
For this study, the work plans were determined from the design procedures with creative ideas 
in the classroom, including the teaching technique by integrating the intellectual knowledge 
skills and working skills at a suitable level based on the STEM principle as the main part. After 
that, this was divided into the details of the appropriate teaching method for each subject (Table 
3).   
 
Table 3: Determining the learning contents to stimulate creative ideas for the students.  
 

Learning Teaching Subject of Learning Integration [1] [2] [3] 

1. Science 

Learning from material properties to design products.    
Learning by forming a method and chemical material properties to 
design products.    

Learning from biomechanics to apply in product design.     

2. Technology Applying a machine to create forming an industrial manufacturing 
system.    

 Applying a three-dimensional forming machine to create with a 
computer.    

 Applying a computer to make creative work with a three- dimensional
design.    
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Learning Teaching Subject of Learning Integration [1] [2] [3] 

3. Engineer Analyzing of customers’ requirements before designing the products by 
using a quality function deployment technique.    

 Analyzing with the Analytic Hierarchy Process (AHP) technique.    

4. Mathematics Calculating the customers’ sizes by using an arithmetic mean, median, 
mode and percentile in the product design.    

 Applying basic statistical analysis in product design.    
*Integration of the Teaching Techniques: [1] Flipped Classroom; [2] Interleaving; [3] Learning from Situations. 

 
3. Scope 
 
The sample population comprised 60 senior students of design education in the School of Industrial 
Education and Technology, King Mongkut’s Institute of Technology Ladkrabang from the registered 
student numbers in the academic year 2021. 

For the group sampling, the 60 participants were classified into two learning groups separated 
from the student lists made by the Registration and Processing Office (Table 4). 
 
Table 4: Determining with the learning test scope for students. 
 

Group n Teaching Method in the Classroom [1] [2] [3] 
Control Group 30 Original learning pattern with the teacher-centered method    
Experimental 
Group 30 Learning with the STEM pattern integrated with science,

technology, engineering, and mathematics    

*Teaching Technique Integration: [1] Flipped Classroom; [2] Interleaving; [3] Learning from Situations. 
 
The research tool was a skills test from the product design ideas; the researcher created the creative 
idea test with 30 subjects before bringing the test to be checked by three experts for selection with 
only 20 subjects. After that, the test was used for the first time to conduct an analysis of the difficulty 
value and discrimination value before choosing to use with only 11 subjects. Later, the test was used 
with the 11 subjects for the second time to find the reliability value of Kr-20 that showed the difficulty 
value of (p)= 0.436 at a moderate level and discrimination value of (r)= 0.359. Additionally, the 
creative ideas with the test of 11 subjects presented the reliability value of KR-20=0.7657 or 76%, 
including Cronbach's alpha coefficient that was equal to 0.7286 or 72% by applying with the 
reliability value to be calculated as the formula of Kuder-Richardson (KR-20) before making the data 
analysis and using for the research statistical values; such as, the mean, standard deviation, t-test 
independent, and correlation. 
 
4. Results  
 
This study showed that learning during the Coronavirus Disease 2019 pandemic had altered the 
learning method of the product design students in Thailand from the past (Adelabu & Alex, 2022; 
Zhou et al., 2020). Therefore, the learners and teachers would have to adapt by applying the learning 
patterns through online media at the present time and also possibly in the future. However, the 
online teaching method may contribute to the ineffectiveness of gaining experience from using 
intellectual and practical skills for the students, while it would also have the limitations on the 
original teaching method because of the changes from the pandemic (Kassaye et al., 2020; Zeng et al., 
2020). Hence, in this research, this required the development of the teaching method in the subject 
of product design for the students in the Department of Design Education, King Mongkut’s Institute 
of Technology Ladkrabang to produce effective results by promoting the integration of creative and 
flexible ideas and systematic thinking at a suitable level. Thus, the students would have good 
intellectual skills that would be congruent with the global requirements in the twenty-first century as 
shown by the teaching method development attributions: 
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[1] According to the learning method in the experimental group, this should increase the flipped 
classroom for the teachers by using the intellectual skills in YouTube and the Line application with 
the theory contents, while the students would be at home. This would include participation in the 
lecture to produce the intellectual skills with the response between the teachers and the students 
through the Line application for asking questions, or when the students had some problems outside 
the classroom.   

[2] According to the learning inside the classroom, the teachers should use the integrated 
teaching technique with the interleaving stimulation in the virtual classroom through the Zoom 
application, especially for the lectures and teaching activities. This would include increasing the 
achieved world-class innovation artist contents and modern innovation inventing procedures to 
make positive results for the world at the present time and also possibly in the future, or every 30 
minutes. 

[3] According to the learning outside the classroom, this was related to a study tour and 
working experience of product design in industrial plants. The teachers could apply the learning from 
the situations to stimulate  empathy with a creative atmosphere after noticing from the production 
procedures of the professional designers. In this regard, this should have the participation from the 
entrepreneurs in the industrial plants and large establishments for giving creative product knowledge 
and applying it with the integrated STEM learning method, which consists of the integrated method 
of science, mathematics, engineering and technology to conduct the operation in a real-world 
situation.  

From the above information, the teachers could apply the new teaching method into the 
research steps with the learning component development in each unit: 1. Studying Documents, 2. 
Exercises in the Classroom, 3. Exercises outside the Classroom, 4.Lecturing Contents Clip in the 
YouTube application, and other documents. 

 

 
 
Figure 1: The new teaching method with multiple patterns. 
 
Table 5: Effectiveness comparison with new and old teaching methods in the classroom. 
 

 
Effectiveness in Teaching  

New 
Method 

Old 
Method Comparison Paired Samples 

Mean S.D. Mean S.D. t Sig. Corre-
lation Sig.  

1)   Learning from material properties to 
designing products 4.71 0.463 3.90 0.601 7.667 0.000* 0.038 0.792 4 

2)   Learning for forming a method and chemical 
material properties to designing products 4.69 0.469 2.82 0.654 17.162 0.000* 0.077 0.593 5 

3)   Learning from biomechanics to apply in 
designing products 4.39 0.603 3.59 0.669 6.582 0.000* 0.061 0.669 10 

4)   Using a machine in the forming step to 
manufacture in an industrial system 4.53 0.542 4.42 0.608 0.962 0.170 0.203 0.153 7 

5)   Using a forming machine in three-
dimensional products with computer 4.27 0.593 4.12 0.600 1.138 0.131 0.046 0.774 11 
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Effectiveness in Teaching  

New 
Method 

Old 
Method Comparison Paired Samples 

Mean S.D. Mean S.D. t Sig. Corre-
lation Sig.  

6)   Using a computer to design three-
dimensional work 4.75 0.440 2.71 0.672 16.722 0.000* 0.191 0.180 2 

7)   Analysis of customers’ requirements before 
designing products with a quality function 
deployment technique 

4.49 0.543 3.51 0.784 7.382 0.000* 0.012 0.934 9 

8)   Using the analytic hierarchy process 4.53 0.612 2.98 0.648 10.583 0.000* 0.377 0.006 8 
9)   Calculating from the customers’ body sizes 
from an arithmetic mean, median, mode, and 
percentile in product design 

4.75 0.440 3.14 0.566 16.519 0.000* 0.063 0.661 3 

10) Analysis of the basic statistics to apply in 
product design 4.69 0.510 2.53 0.758 18.478 0.000* 0.180 0.207 6 

11) Thinking integration with the calculation of 
the body size in the product design 4.76 0.428 3.82 0.910 6.419 0.000* 0.203 0.153 1 

Total 4.58 0.540 3.46 0.923 23.73 0.000* -0.087 0.041  
 
According to the results from the creative skills test of the two student groups, it was found that the 
teaching effectiveness in the new method had a higher level assessment score from the creative skills 
of the students than the original teaching method from the three levels of differences, which had a 
statistical significance level of .05: 1. Thinking integration with body size calculation in creative 
design, 2. using computer in three-dimensional design, and  3. calculating from the customer body 
sizes with an arithmetic mean, median, mode, percentile into product design, and other methods. 

Then, it showed the result that the new teaching method could be applied with multiple techniques; 
such as, STEM teaching integrated with a flipped classroom and interleaving for stimulating creative ideas 
with good effectiveness. In this case, the creativity was based on the intellectual knowledge in many fields 
to stimulate different ideas, while arousing each unit to promote the excitement with the new learning 
method, including increasing long memorization (Egwutvongsa & Setvisat, 2021).  
 

 
 
Figure 2: Practice result in the creative product test for the students with the new learning method. 
 
Table 6: The new method assessment result in the teaching satisfaction and the relationships 
between happiness and satisfaction with the classroom learning (n=30). 
 

 
Satisfaction Assessment Result 

 
Mean

 
S.D.

Satisfac
tion 

Level 

Happiness in Learning 
(Mean=4.65; S.D.=0.483) 

Correlation Sig. Relationship 
1]  Having fun and excitement with the contents 
while studying 4.69 0.469 Most 0.205 0.149 No 

2]  Participation in experiments for product design 
in the industrial plants 4.57 0.501 Most 0.434 0.001 Yes 
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Satisfaction Assessment Result 

 
Mean

 
S.D.

Satisfac
tion 

Level 

Happiness in Learning 
(Mean=4.65; S.D.=0.483) 

Correlation Sig. Relationship 
3]  Having alertness in joining a classroom 4.59 0.497 Most 0.383 0.006 No 
4]  Having attention of the teachers 3.94 0.580 Excellent -0.004 0.977 No 
5]  Knowledge creation of the calculation with the 
product design 4.47 0.504 Excellent 0.203 0.153 No 

6]  Knowledge creation of technology with the 
product design 4.43 0.575 Excellent 0.344 0.014 Yes 

7]  Knowledge creation of science with the product 
design 4.65 0.522 Most 0.289 0.040 Yes 

8]  Knowledge creation of engineering with the 
product design 3.92 0.771 Excellent 0.139 0.330 No 

9)  Having thinking skills integrated into the 
creative products 4.16 0.418 Excellent 0.181 0.205 No 

10) Learning to make interesting and challenging 
feelings 4.69 0.510 Most 0.273 0.053 No 

11) Feeling confident with the transferred 
knowledge 4.47 0.578 Most 0.249 0.078 No 

Overall satisfaction to the new learning 
method 4.47 0.579 Most 0.238 0.000 Yes 

 
From the satisfaction assessment for the new learning method from the student groups, it was found 
that the students had an excellent level of satisfaction to the new learning method (mean=4.47; 
S.D.=0.579). Furthermore, this had a relationship with a statistical significance level of .05, as the 
happiness while the students were studying, and the fun and excitement with contents while 
studying had the satisfaction at the most level (mean=4.69; S.D.= 0.469). This included learning with 
an interesting and challenging feeling that had the satisfaction at the most level (mean=4.69; S.D.= 
0.510), and knowledge creation with science and product design had the satisfaction also at the most 
level (mean=4.65; S.D.= 0.522). 
 

 
 
Figure 3: Happiness and joyfulness in learning with students’ stimulation for continuous 
requirements. 
 
The assessment summary from the new teaching method showed that the student groups had the 
satisfaction with the learning attributions by gaining fun and excitement feelings in the experiment 
test and alertness from the real practices in the flipped classroom. Furthermore, this focused on basic 
knowledge creation with the readiness before entering the virtual classroom or joining the real-world 
work at the establishments or industrial plants, which affected the students with interesting and 
challenging feelings. In this regard, the learning attributions were based on the varieties of the 
teaching techniques as the influencing force to prepare the product design contents in each unit, 
including practicing on the assigned product design project in each time. Thus, according to the 
satisfaction assessment of the students, this had the satisfaction in the most level to the new teaching 
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method, which conformed to the situation of the Coronavirus 2019 pandemic with the student 
learning pattern to be improved with suitability. In the same way, according to the alteration of 
studying face to face to online teaching, this could not be managed as one way to create intellectual 
knowledge skills or working skills with good effectiveness. However, the teaching should be 
integrated with multiple techniques that would be congruent to the learning objective attributions in 
each time to make the excitement and challenge by being continuously stimulated or practiced in the 
establishments as the integration learning method for gaining good memorization for the students in 
the future.  
 
5. Conclusions 
 
According to the creation of the environment, it could stimulate to have continuous alertness in 
learning (Cheng et al., 2019) with great potential in the academic field by giving vital knowledge that 
could be applied with creative product design work. In this case, this would be accountable as the 
learning method that would create the creative ability for the students and apply the creative idea 
skills to be adapted with the solutions (Jaeger & Adair, 2014). This was based on multiple techniques 
to stimulate gaining new and challenging feelings during the study (Rohrer, 2012; Wamalwa & 
Masibo, 2020), and this method could be an aspiring development after using the new learning 
pattern with the students congruently with the concept of the development of the learning procedure 
in the twenty-first century integrated with the psychology method to be a more suitable way 
(Kehinde, 2021; Roediger & Pyc, 2012; Egwutvongsa et al., 2021). 

In addition, the teaching technique of STEM was applied with science, technology, engineering 
and mathematics by using with the creative idea skills of the students. Moreover, this was divided 
into the transferred knowledge with the teaching technique of the flipped classroom and interleaving 
that the teachers had increased for additional knowledge during the virtual classroom. This became 
the inspiration for making efforts with success (Findlay-Thompson & Mombourquette, 2014). In the 
same way, during the practice period, the students came to join in the real-world work with the 
establishments or industrial plants, which was good opportunities to face and be frequently 
stimulated by the problems. Hence, this involved the creation of a suitable environment for learning 
by stimulating creative ideas and intellectual skills to be applied as problem-solving guidelines.  

From the results of the comparison from the creative idea skills test to make product design 
solutions for the students between the new and the old learning methods, it was found that the 
students’ score level of the new learning method was higher than the original one or with the 
teacher-centered method, which had a statistical significance level of .05. For this study, the students 
were trained with good practice and prepared for alternating each time until gaining the intellectual 
skills and high level of flexibility. Additionally, the interleaving technique could give broader 
knowledge for making longer memorization with proficient effectiveness differently from the original 
learning method or with the teacher-centered method. Unfortunately, this showed that after 
studying with the original learning method, the students could present the product design guidelines 
in a reduced way (Emaliana, 2017; Zohrabi et al., 2012), and this always waited for the teachers to give 
the knowledge as only one side (Dowaliby & Schumer, 1973). In the same way, this made their time in 
the classroom to have the benefit of only memorizing the contents from the concepts and the 
designing theory as the one method. As such, the students would gain the opportunity for testing or 
learning from their experiences at a reduced level (Mascolo, 2009; Tolulope Ijisakin et al., 2021), which 
was due to the lack of stimulation for gaining any new developments. In the same way, this could 
support some shy students to share creative ideas after using the teaching of STEM in the learning 
method until they could analyze the problems integrated with the STEM techniques before the last 
summary. 

After that, this went to the creative product design step, which the students practiced making 
the creative products with the system from using the learning technique of STEM. This could 
stimulate them to have systematic thinking from the solutions before presenting flexible and creative 
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guidelines to become the first step of product designing as a modern innovation in the future. 
Moreover, the integration of a flipped classroom with interleaving contributed to the students have 
alertness from the stimulation in the classroom all the time by testing and presenting the product 
design guidelines. This was based on the assistance from the industrial plants and the establishments 
for the real-world practice. Similarly, this applied the teaching method of the flipped classroom to 
assist the students in understanding about the contents and the product design theory from the clips 
in the YouTube application that the teachers had uploaded the file before the class. Thus, provided 
that the student had any relevant questions to ask about the classroom contents, the teachers could 
participate by giving the knowledge with the requirements. In the same way, the satisfaction 
assessment level of the students to the new learning method showed that they had a satisfaction in 
the most level, which had a statistical significance level of .05. The result of the occurrence of 
happiness during the study for this subject was at the most level, and the result from the new 
learning method gained the effect with good effectiveness in product design work from the real 
application.  

In addition, the occurrence of happiness during the study for the students directly affected the 
learning satisfaction by stimulating to gain the efforts on frequently searching for the potential 
development in the design work (Bullough, 2011; Csikszentmihalyi, 2014). Moreover, learning with 
happiness could contribute to the hope or positive psychology by stimulating humans to act without 
getting tired or being worried until creating happiness. In this case, the joyfulness and fun feeling 
could come from the learning to stimulate the students to have a positive feeling (Casinillo & 
Casinillo,  2020). As such, this feeling would be the creativity base for the product design students to 
invent modern innovations or be a happiness source for everyone from creating a good mindset 
before transferring to other people with an outstanding and convenient design. Thus, product design 
learning with happiness would always contribute to better potential with mediation by being applied 
with the assigned guidelines with the learning skill of STEM, which comprised science, technology, 
engineering, and mathematics. In this case, this could solve  multiple problems and be adapted with a 
higher level of skills than using with the original learning method or the teacher-centered method. As 
a result, learning with the old method had a high tendency to lack the designing guidelines and the 
varieties of the presentation after testing with the creative idea learning assessment, including 
reducing the level of happiness and gaining a negative feeling in the future (Al-Rahamneh, 2022; 
Chuang et al., 2014; Rego & Cunha, 2009; Révolo Acevedo et al., 2022; Egwutvongsa, 2021; 
Lertchamchongkul et al., 2022). 

Therefore, learning with multiple techniques of a flipped classroom and interleaving for product 
design students could develop the creative idea skills. This would come from the stimulation of the 
inspiration to be interested in the contents that the teachers had determined as the nature of the 
needs, expectations, and responsiveness. Thus, they reacted by creating a joyful feeling and the 
challenges with the problems and questions from the teachers (Omar et al., 2013). As a result, this 
showed that the new learning method directly affected the long memorization inside the brain after 
continuously practicing with the problem-solving skills on creative ideas (Bhatti, 2021; Bustamante et 
al., 2015; Obi et al., 2021). Additionally, this was similar to the memorization with the body’s touch 
that the students could automatically express their behavior on the product design guidelines that 
had good effectiveness. 
 
6. Acknowledgments 
 
This research was conducted using the budget for research and annual development in the fiscal year 
of 2021 from the King Mongkut’s Institute of Technology Ladkrabang according to the contract 
number 2021-02-03-007. For this research, the data were collected according to the Human Research 
Ethics Certificate No. EC-KMITL_65_010. 
 
 



E-ISSN 2240-0524 
ISSN 2239-978X 

     Journal of Educational and Social Research
          www.richtmann.org  

                           Vol 12 No 3 
               May 2022 

 

 233

References 
 
Adelabu, F. M. & Alex, J. (2022). Online Baseline Assessment in Mathematics: Initial Teacher Education Entry-

Level Student Performance. Academic Journal of Interdisciplinary Studies, 11(1), 68. https://doi. org / 
10.36941/ajis-2022-0006 

Akçayır, G. & Akçayır, M. (2018). The flipped classroom: A review of its advantages and challenges. Computers & 
Education, 126, 334-345. https://doi.org/10.1016/j.compedu. 2018.07.021 

Al-Rahamneh, A. A. (2022). The Degree of Application of Educational Administrative Accountability by the 
Principals of Special Education Centers and its Relationship to Some Variables from Teachers’ Perspective. 
Journal of Educational and Social Research, 12(1), 155. https://doi.org/10.36941/jesr-2022-0014 

B. Obi, F., Agbor, C. N., Onnoghen, U. N., Etan, M. O., Egbonyi, D. E., Umoh, S. J., & Akpan, N. A. (2021). 
Evaluating Environmental Contents in Comprehensive Passages in Junior Secondary School English 
Language Textbooks Used in Cross River State, Nigeria. Mediterranean Journal of Social Sciences, 12(6), 62, 
https://doi.org/10.36941/mjss-2021-0057 

Bhatti, M. T. (2021). Online Learning during Corona Virus 2019: Empirical Analysis. Mediterranean Journal of 
Social Sciences, 12(6), 18. https://doi.org/10.36941/mjss-2021-0053 

Bishop, J., & Verleger, M. A. (2013). The Flipped Classroom, A Survey of the Research Paper presented at 2013 ASEE 
Annual Conference & Exposition, Atlanta, Georgia. https://doi.org/10.18260/1-2-22585 

Bullough, R. V. (2011). Hope, Happiness, Teaching, and Learning. In: Day C., Lee JK. (eds) New Understandings of 
Teacher's Work. Professional Learning and Development in Schools and Higher Education, 100, Springer, 
Dordrecht. https://doi.org/10.1007/978-94-007-0545-6_2 

Casinillo, L., & Casinillo, E. (2020). Econometric Modelling on Happiness in Learning Mathematics: The Case of 
Senior High Students. Indonesian Journal of Curriculum and Educational Technology Studies, 8(1), 22-31. 
https://doi.org/10.15294/ijcets.v8i1.38031 

Cheng, P.-H., Yeh, T.-K., Tsai, J.-C., Lin, C.-R. & Chang, C.-Y. (2019). Development of an Issue-Situation-Based 
Board Game: A Systemic Learning Environment for Water Resource Adaptation Education. Sustainability, 
11(5),1341. https://doi.org/10.3390/su1 1051341 

Chuang, C.-H., Chen, Y.-N., Tsai, L.-W., Lee, C.-C. & Tsai, H.-C. (2014). Improving Learning Performance with 
Happiness by Interactive Scenarios, Detection, Measurement, and Enhancement of Happiness, The 
Scientific World Journal, 807347. https://doi.org/10.1155/2014/807347 

Csikszentmihalyi, M. (2014). Learning “Flow” and Happiness. In: Applications of Flow in Human Develop- ment and 
Education. Springer, Dordrecht. https://doi.org/10.1007/978-94-017-9094-9_7 

Dong, Y., Yin, H., Du, S. & Wang, A. (2021). The effects of flipped classroom characterized by situational and 
collaborative learning in a community nursing course: A quasi-experimental design. Nurse Education Today, 
105, 105037. https://doi.org/10.1016/j.ne dt.2021.105037 

Dowaliby, F., & Schumer, H. (1973). Teacher-centered versus student-centered mode of college classroom 
instruction as related to manifest anxiety. Journal of Educational Psychology, 64(2), 125–132. https://doi 
.org/10.1037/h0034590 

Egwutvongsa, S. (2021). Influence Factors on Industrial Handmade Products Designed from Sugar Palm Fibers. 
Strategic Design Research Journal. 14(2), 456-470. https://doi.org/10.4013/sdrj.2021.142.06 

Egwutvongsa, S. & Seviset, S. (2021). Ideas for Creation: A Comparison of the Learning Results of Three-
Dimensional Images between Active Learning and Child-Centered Education of Product Design Students. 
International Journal of Emerging Technologies in Learning, 16(11), 273-288. https://doi.org/10.3991/ij 
et.v16i11.21597  

Egwutvongsa, S. (2021). Toys for children with the concept of STEM: study of the result from children’s playing 
activities. Journal for the Education of Gifted Young Scientists, 9(2), 77-90. https://doi.org/10.17478 
/jegys.849063 

Egwutvongsa, S., Setvisat, S. & Pirumgran, T. (2021). Development of the Processing Procedure for Palm Fiber with 
Communities for Industrial Handmade Product Creation. Academic Journal of Interdisciplinary Studies, 
10(3), 143-157. https://doi.org/10.36941/ajis-2021-0071 

Emaliana, L. (2017). Teacher-centered or Student-centered Learning Approach to Promote Learning?. Jurnal Sosial 
Humaniora, 10(2), 59-70.  http://dx.doi.org/10.12962/j24433527.v10i2.2161 

Findlay-Thompson, S. & Mombourquette, P. (2014). Evaluation of a Flipped Classroom in an Undergraduate 
Business Course. Business Education & Accreditation, 6(1), 63-71. https://ssrn.com/abstract=2331035 

Guerra Bustamante, J., Del Barco, B. L., & Barona, E. G. (2015). Emotional  Intelligence and Happiness in the 
Learning Process. Revista De Estilos De Aprendizaje, 8(15),http://revistaestilosdeaprendizaje.com/arti 
cle/view/1029 



E-ISSN 2240-0524 
ISSN 2239-978X 

     Journal of Educational and Social Research
          www.richtmann.org  

                           Vol 12 No 3 
               May 2022 

 

 234

Howell, R. A. (2021). Engaging students in education for sustainable development: The benefits of active learning, 
reflective practices and flipped classroom pedagogies. Journal of Cleaner Production, 129318. 
https://doi.org/10.1016/j.jclepro.2021.129318 

Jaeger, M. & Adair, D. (2014). The influence of students’ interest, ability and personal situation on students’ 
perception of a problem-based learning environment. European Journal of Engineering Education, 39(1), 84-
96. https://doi.org/10.1080/03043797.20 13.833172 

Karlinsky, A., & Kobak, D. (2021). The World Mortality Dataset: Tracking excess mortality across countries during 
the COVID-19 pandemic. medRxiv , The preprint server for health sciences, 2021.01.27.21 250604. 
https://doi.org/10.1101/2021.01.27.21250604 

Kassaye S. G. & Spence A. B., et al. (2020). Rapid deployment of a free, privacy-assured COVID-19 symptom 
tracker for public safety during reopening: System development and feasibility study. JMIR Public Health 
and Surveillance, 6(3), e19399. https://doi.org/10.2196/19399 

Kehinde, O. A. (2021). Role of Entrepreneurial Cultural Support and Locus of Control as Predictors of 
Entereprenurial Intuition among Private University Students. Journal of International Cooperation and 
Development, 4(2), 39. https://doi.org/10.36941/jicd-2021-0012 

Lertchamchongkul, T. & Egwutvongsa, S. (2022). Eco-Efficiency Products: A Guideline for Teak Utilization Over 
13-15 Years. Academic Journal of Interdisciplinary Studies, 11(2), 104-114. https://doi.org/ 10.36941/ajis-2022-
0038 

Li, X. & Chu, S. K. W. (2018). Using design-based research methodology to develop a pedagogy for teaching and 
learning of Chinese writing with wiki among Chinese upper primary school students. Computers & 
Education, 126, 359-375. https://doi.org/10.101 6/j.compedu.2018.06.009 

Mascolo, M. F. (2009). Beyond Student-Centered and Teacher-Centered Pedagogy: Teaching and Learning as 
Guided Participation. Pedagogy and the Human Sciences, 1(1), 3-27. Retrieved from https://scholarwork 
s.merrimack.edu/phs/vol1/iss1/6 

Omar, S., Jain, J. & Noordin, F. (2013). Motivation in Learning and Happiness among the Low Science Achievers of 
a Polytechnic Institution: An Exploratory Study. Procedia - Social and Behavioral Sciences, 90, 702-711. 
https://doi.org/10.1016/j.sbspro.2013.07.143 

Rego, A., & Cunha, M. P. E. (2009). Do the opportunities for learning and personal development lead to 
happiness? It depends on work-family conciliation. Journal of Occupational Health Psychology, 14(3), 334–
348. https://doi.org/10.1037/a0014248 

Reinholz, D.L., White, I. & Andrews, T. (2021). Change theory in STEM higher education: a systematic review. IJ 
STEM Ed, 8(37). https://doi.org/10.1186/s40594-021-00291-2 

Révolo Acevedo, R. H., Quispe Reymundo, B. J., Huamán Huamán, C. W., Álvarez Orellana, J. C., Berrocal, E. O., 
Jauregui Ofracio, J. D., Velarde, Z. S., Quispe Quezada, U. R., Salas, W. R., & Álvarez Montalvan, C. E. 
(2022). Knowledge, Attitude and Eco-Efficiency Urban Environment in the Inhabitants of the District of 
Chilca – Peru. Journal of Educational and Social Research, 12(1), 204. https://doi.org/ 10.36941/jesr-2022-0017 

Roediger, H. L. & Pyc, M. A. (2012). Inexpensive techniques to improve education: Ap- plying cognitive psychology 
to enhance educational practice. Journal of Applied Research in Memory and Cognition, 1(4), 242-248. 
https://doi.org/10.1016/j.jarmac.20 12.09.002 

Rohrer, D. (2012). Interleaving Helps Students Distinguish among Similar Concepts. Edu- cational Psychology 
Review, 24, 355–367. https://doi.org/10.1007/s10648-012-920 1-3 

Shaw, R. & Patra, B. Kr. (2022). Classifying students based on cognitive state in flipped learning pedagogy, Future 
Generation Computer Systems, 126, 305-317. https://doi.org /10.1016/j.future.2021.08.018 

Sugandini, D., Garaika, & Istanto, Y. (2022). E-Learning System Success Adoption in Indonesia Higher Education. 
Academic Journal of Interdisciplinary Studies, 11(1), 149. https://doi.org/10.36941/ajis-2022-0013 

Tolulope Ijisakin, E., Ajiboye, O. J., Abejide, F. M., & Adeyanju, I. F. (2021). Creativity and Beaded Aesthetics: 
Thematic Analysis of the Beadworks of David Herbert Dale. Mediterranean Journal of Social Sciences, 12(6), 
85. https://doi.org/10.36941/mjss-2021-0059 

Tsallis, C. & Tirnakli, U. (2021). Predicting COVID-19 Peaks Around the World . Frontiers in Physics, 8, 217. 
https://doi.org/10.3389/fphy.2  020.00217 

Wamalwa, P. W. & Masibo, E. N. (2020). Teacher Education and Development in Africa: A Modern Perspective. 
Journal of International Cooperation and Development, 3(1), 107. https://doi.org/10.36941 /jicd-2020-0009 

Yan, V. X. & Sana, F. (2021). The Robustness of the Interleaving Benefit. Journal of Applied Research in Memory and 
Cognition, 2211-3681. https://doi.org/10.1016/j.jarmac.2021. 05.002 

Zeng Z., Chen P. J. & Lew A. A. (2020). From high-touch to high-tech: COVID-19 drives robotics adoption. Tourism 
Geographies, 22(3), 724-734.  https://doi.org/10.1080/14616688.2020.1762118 

 



E-ISSN 2240-0524 
ISSN 2239-978X 

     Journal of Educational and Social Research
          www.richtmann.org  

                           Vol 12 No 3 
               May 2022 

 

 235

Zhou, P., Yang, X. L., Wang, X. G., et al. (2020). A pneumonia outbreak associated with a new coronavirus of 
probable bat origin. Nature, 579, 270–273. https://doi.org/10.1038/s41586-020-2012-7 

Zohrabi, M.,  Torabi, M. A. & Baybourdiani, P. (2012). Teacher-centered and/or Student-centered Learning: 
English Language in Iran. English Language and Literature Studies, 2(3), 18-30. http://dx.doi.org/10.553 
9/ells.v2n3p18 

 
 
 
 
 


