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Abstract

Due to the development of the national policies and Brexit in the United Kingdom, teachers from European
Union may experience bias and difficulties due to their background and status. From the sociology of
education perspective, the researcher employed the stigma approach and the sociocultural and psychological
racism theory as the theoretical frameworks to understand how experienced European teachers who lived in
the United Kingdom describe their experiences. The phenomenological design with two sessions of in-depth
interview tool was employed to recruit 86 participants all around the United Kingdom. The results indicated
that workplace bullying, discrimination and stigma due to nationality, and limited promotion opportunities
were key concerns. The outcomes of this study captured the contemporary situation, stigma, social bias and
discrimination problems based on the people who have settled in the UK for at least two decades.
Policymakers, government leaders, human resources professionals, social caring professionals and
researchers may take this study as the opportunity to polish and reform their community.

Keywords: Brexit; discrimination; European Union; Freedom of Movement; neo-racism; sociocultural and
psychological racism; stigma; teacher’s professional development; United Kingdom

1. Introduction and Background
11 The research background: The social background and situation

From the sociology of education perspective, the researcher indicated that social stigma, social bias,
and national policies might influence teachers’ experiences (i.e. both teaching and living) in the
region and country (Ahmed et al., 2020; Dos Santos, 2020c¢). Due to the freedom of movement in the
European Union (EU), EU residents may live in any member states without any working visa
applications and related materials. However, EU residents may need to apply for additional working
visas and permit for career development in the United Kingdom (UK) due to the recent national
policies.

However, the UK officially left the EU at the end of January 2020 following the referendum
results, in which 52% of UK residents advocated that the nation should leave the EU. Prime Minister
Johnson promised that the UK would fully leave the EU by the end of 2020 after the transition period
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expired. Many UK residents believed that EU residents take advantage of the UK’s public funds and
the benefits, education, retirement, and public health systems (Welfens, 2016). In other words, more
than half of the UK residents disagreed with the EU Freedom of Movement policy, which allowed EU
citizens to enter the UK without restrictions. Based on the current conflicts between the UK and the
EU, recently, EU residents who are currently living and investing their career development and life
experiences in the UK may face stigma and bias due to their nationality, language accent, skin colour,
and place of origin (Mindus, 2017).

Although the UK joined the EU on the 1* January 1973, many UK residents disagreed with some
EU policies, such as the Freedom of Movement. The Freedom of Movement policy allowed EU
citizens to reside in any of the member states without restrictions. As many EU blue-collar workers
and white-collar professionals entered the UK, opportunities have been taken. As a result, the
individuals from the EU that have been stigmatised may remain, and stigma may continue to be
applied to new members from the EU who join the UK even with professional registration.

For more than two decades, individuals who have resided in the UK were continually labelled
and discriminated against according to their nationality, language accent, skin colour, place of origin,
and occupation. The stigma and labels became more prominent after the referendum, in which more
than half of the British voters advocated leaving the EU. The predominant individuals within society
will be considered as the majority. Although people of colour born and raised in the UK should be
considered part of the majority, communities of colour are considered minorities due to their skin
colour (Bruzelius, 2019).

Teachers who are specialised in supporting certain subject matters were labelled. A study (Freer
& Evans, 2019) found that physical education, music, art and design, and foreign languages were
neglected due to their subject matters. As a result, teachers indicated that some administrators might
allocate resources based on subject matters instead of the needs. Another study (Petrenko et al.,
2020; Zhao & Ko, 2018) found that the classrooms and supporting materials were unfairly distributed
to vocational-oriented subjects.

The nationality and visa status of a person can cause stress, stigma, and bias. One study (Dos
Santos, 2020a) found that a group of teachers decided to quit their school and leave their host
country due to the discrimination they experienced based on their visa status (i.e. foreigner) and
personal characteristics (i.e. skin colour). Workplace bullying in school and environmental
discrimination from the members of the public always cause stress due to stigma and bias. As a
result, some decided to leave their host country because of discrimination and low self-efficacy
(Jochum et al., 2017; Runhaar & Sanders, 2016; Yost, 2006).

12 The purpose of the study

Based on the above social background, a large number of European citizens, legal residents, and
professional workers are currently living and working in the UK for personal and career
developments, particularly qualified teachers (Murray et al., 2008). In this study, the researcher
employed qualified European teachers as the sample to understand the experiences and behaviours in
the United Kingdom during the transition period in the UK.

Studies have not accounted for shifts based on the current Brexit situation, shifts that are
changing the overall background and political issues in the UK-EU relationship, in particular, the
problems of the strong workforce and occupational relationships between the UK and the EU that
have been established for more than four decades. The shared and engaged economy and
governmental system offered opportunities for researchers to understand how stigma and bias
influenced EU citizens’ daily life in the UK after the referendum and the Brexit, particularly European
qualified teachers (Wyse & Ferrari, 2015). The following two research questions guided the study,

1.  How would EU citizens and experienced teachers who lived in the UK for more than two
decades describe their experiences after the referendum about stigma and bias, particularly
in their workplace environment?
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2. How would the referendum results impact their role as EU citizens and experienced
teachers in the UK after the referendum and during the transition period, particularly in
their workplace environment?

The researcher explored these research questions through the phenomenological approach of
experienced EU teachers who have lived in the UK for more than two decades. The residents in the
home country stigmatise foreign communities. Although the EU encouraged Freedom of Movement,
some EU member states continued to require passport control. Therefore, from the perspectives of
some long-term EU teachers in the UK, the results of this study outline the stigma and bias that EU
teachers faced. More importantly, the results provide a blueprint for policymakers, government
leaders and researchers to reform the current residential policies and human resources planning for
EU citizens and teachers who face stigma and bias after the transition period.

13 The theoretical frameworks

Stigma and biases are some of the key concerns in this study. Therefore, the researcher employed two
theoretical frameworks and theories in order to seek the understanding and answer from the research
questions, including the stigma theory (Tajfel, 2010) and the sociocultural and psychological racism
(Dos Santos, 2019d, 2020b; Lee et al., 2017; Lee, 2007).

First of all, the stigma based on a person’s occupation and nationality is not uncommon and is
documented widely in academic literature. Tajfel (Tajfel, 2010) argued that stigma is usually
concerned with the sociocultural context, gender, sexual orientation, religion, skin colour,
nationality, place of origin, language, health, or occupation of individuals or groups in the majority
and predominate communities. Stigma usually occurs in schools, workplaces, health contexts, and
living communities. If individuals are discriminated against, they will recognise that the
discrimination was in response to their characteristics.

Language accent is the source of stigma. Many have advanced proficiency in the English
language due to their efforts to invest in their personal development when in the UK. However, their
accent often cannot be changed as English is an additional language. Language-oriented stigma is not
uncommon in the UK. A study (Dunmore, 2017) found that students and teachers from Scotland were
discriminated against by English people due to their Scottish accents. In the field of education,
stigma is not uncommon. People who are not home or native teachers are usually stigmatised as
many managements prioritise native/home teachers. Pre-service and supporting workers provide the
additional workforce that schools and departments desire, but many report discrimination and
stigma due to their status.

Second, sociocultural and psychological racism is one of the newest theories developed by Dos
Santos (Dos Santos, 2019b, 2020b). The sociocultural and psychological racism indicated that
individuals and groups might receive discrimination and bias based on their non-biological
characteristics. In other words, unlike traditional racism, individuals and groups may be
discriminated against based on their race and skin colour. The sociocultural and psychological racism
advocated two directions, including the psychological and internal factors, such as 1) religious and
philosophical behaviours and 2) personal beliefs; and social, personal, and external factors, such as 1)
place of origin, 2) age, 3) social behaviours, 4) cultural characteristics, 5) spoken languages, 6) sexual
orientation, and 7) career development. Figure 1 outlines the ideas of the sociocultural and
psychological racism.
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Figure 1: The sociocultural and psychological racism
1.4 Definition of terms

Brexit: Brexit also refers to the political movement and decision of the British Exit. Based on the
referendum result, the United Kingdom decided to leave the European Union at 23:00 on 31" January
2020 (GMT). After this time, the United Kingdom was no longer a member state of the European
Union.

European Union: European Union also refers as the EU. The European Union is a political and
economic union of 27 member states in the European continent (i.e. formerly 28 member states
before the Withdrawal from the United Kingdom).

Freedom of Movement: Based on Article 45 of the Treaty on the Functioning of the European
Union and European Union secondary legislation and the Case law of the Court of Justice. Citizens of
the European Union may live, work, study in any member states without limitations.

Referendum: Referendum refers to the voting results from the British Exit movement. 52% of
UK residents advocated that the United Kingdom should leave the European Union.

Transition Period: The United Kingdom has officially left the European Union at 23:00 on 31™
January 2020 (GMT). However, the British government and the European Union agreed that both
sides should remain the same, such as law and immigration policies, until the end of the 31™
December 2020.

United Kingdom: The United Kingdom also refers as the UK. It is a kingdom with four
countries, including England, Wales, Scotland, and Northern Ireland.
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2. Methodology
2.1 The application of the phenomenological analysis

The current study employed the phenomenological analysis (Moustakas, 1994) as the research design.
The research design followed the qualitative research study as this study seeks to understand the
lived experiences, personal sharing, and stories of the individuals and groups. A previous study (Dos
Santos, 2019a) examined and explored the lived experiences of school teachers used the qualitative
research method to understand the background and sharing of the individuals fully. The
phenomenological analysis is useful in gaining first-hand and in-person data from the individuals’
own conception and sharing of the experiences and lived stories.

Phenomenological analysis may make a strong direction of how the individuals make sense of
their social world and inner understanding. The application of the phenomenological analysis is to
remain the focus and direction of the research and avoid bias and subjective scope by the
researcher(s) (Creswell, 2012; Merriam, 2009). As a result, this phenomenological study allowed the
researcher to collect how secondary school teachers describe their experiences as European citizens
in the UK.

2.2 Participants and recruitments

86 participants currently teaching at one of the primary and secondary school environments in the
UK were invited. Based on the purposes of this study, the researcher only invited people who met the
following criteria,

e  hold one of the EU passports

e achieve their Qualified Teacher Status (QTS) or equivalent

e live in the UK for at least two decades

e  consider the UK as their home

Snowball strategy was employed for recruitment (Merriam, 2009). Based on the networks, the
researcher invited three participants who met the criteria. However, three participants’ lived stories
could not satisfy the research purposes. First, the researcher sent an email invitation to the
participants. If the participants agree to the invitation, the participants should respond. The
researcher arranged the interview sessions. After the sessions, the participants were encouraged to
refer any potential participants. After rounds of the referral, a total of 86 participants joined.

2.3 Data collection

The open-ended and semi-structured interview tool was employed to collect data (Merriam, 2009).
The individuals may share their lived stories, life experiences, understanding, personal goals, and
environmental feelings as experienced teachers living in the UK for more than two decades. The
general inductive approach (Thomas, 2006) was employed for qualitative data collection and analysis.
Interview questions were developed based on the ideas of discrimination, stigma and bias, and the
objectives of the study.

The researcher invited each for two sessions. Although the researcher did not know each other,
conducting two-round sessions allowed us to know each other. Each session lasted from 49 to 81
minutes. In addition to these sessions, to confirm the validity of the data, the researcher sent the
related transcripts to each for confirmation. With a brief member checking session, all agreed on
their sharing. Although the native language(s) of these participants are not English due to their place
of origin, all have a supreme level of language proficiency. Therefore, the sessions were conducted in
English. After the data procedure with 172 sessions, a large number of conversations has been
collected. However, to report the conversations into a manuscript, the researcher needed to
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transcribe the sharing into the written transcript.
2.4 Data analysis

Qualitative researchers advocated that large-size data should be reduced to group the themes and
subthemes into meaningful categories. The researcher employed the open-coding strategy to narrow
down the data into first-level themes and subthemes. Based on the open-coding strategy, the
researcher could narrow down the raw materials into 20 themes. However, it is impossible to report a
large number of themes. Therefore, the researcher needed to conduct the axial-coding strategy. The
researcher eventually categorised the information into three themes as the second-level themes and
subthemes.

2.5 Data protection

The protection of personal data and information is the most important factor. Therefore, the
researcher stored both signed and unsigned consent forms, voiced messages, written transcripts,
personal contacts, computer, and related materials in a password-protected cabinet. Only the
researcher has the right to read the data and materials. In addition, all participants were assigned a
pseudonym. After the researcher completed the data analysis, the researcher destroyed the related
materials for personal privacy.

3. Results and Discussions

During interview sessions, the participants answered the same interview protocol and open-ended
and semi-structured interview questions about their experiences after the 2016 referendum as EU
citizens and teachers in the UK. Although all participants were experienced, senior-level, and well-
established teachers at a primary or secondary school in the UK and had been teaching for more than
20 years, their experiences, background, working environment, understanding, community, and
personal beliefs are not the same. Therefore, the results highlighted a number of social, cultural, and
environmental expectations of the current British factors during the post-Brexit period (i.e. the
transition period). Table 1 outlines the themes and subthemes of this study.

Table 1: Themes and Subthemes

Themes and Subthemes
Workplace Bullying: Discriminations and Stigma
Discriminations and Stigma due to Nationality
Limited Promotion Opportunities

3.1 Workplace bullying: Discriminations and stigma

Workplace bullying (Dos Santos, 2020a, 2020d) is not unique to the teaching profession or education
sector, and gender, age, language, place of origin, visa type, and skin colour could be factors of
discrimination, particularly after the UK officially left the EU in early 2020. According to a previous
study, Black teachers are routinely discriminated against based on their skin colour, nationality, and
even language accent (Dos Santos, 2019b, 2020a). As this study was conducted after the UK officially
left the EU, the sharing and opinions mainly focused on how Brexit would influence their roles and
positions as citizens of the EU in the UK within the timeframe (i.e. from the period after the 2016
referendum to the transition period) (Hantzsche et al., 2019; Tomlinson, 2019; Welfens, 2016).
Although many large cities and metropolitan areas in the UK supported the idea of remaining, many
members of suburban and rural communities believed European citizens took away their working
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opportunities (“EU Referendum Results,” 2016). The participants, European citizens in the UK,
described a number of workplace-bullying situations due to their nationalities and status as European
citizens. According to a previous study (Anya, 2018), nationality can be a significant element of
discrimination regardless of an individual’s professional status and license. For example, even in
school environments, many participants stated that their co-workers usually referred to them by the
subject they taught rather than by their actual name (i.e. given name and family name). Some
accounts of these instances are as follows:

I am a French teacher ... and I have an official name.... Especially after the Brexit Referendum my co-
workers and school leaders usually call people by their given name ... but for me, all teachers just call me
the French teacher ... not my given name.... I even expressed this issue to the City Council ... but no
investigations were conducted. (P#3)

The Spanish teacher ... the man from Madrid ... this is not uncommon after the 2016 referendum.... I felt
so annoyed as this name was given by some of my co-teachers in my school and even school leaders ...
they would not use this name in front of me ... but I knew they called me in this way. (P#33)

...look at that man from Sweden, he is an immigrant from Sweden...we voted him out...I have heard these
types of conversations and communications all around rural Wales after the 2016 referendum...but it is
normal? I cannot tell...but this is not uncommon in many cities and towns in Wales (P#85)

Based on the idea of stigma (Tajfel, 2010) and sociocultural and psychological racism (Dos
Santos, 2019d, 2020b; Lee et al., 2017; Lee, 2007), many participants have experienced different types
of social stigma and discrimination due to their name and place of origin. It is worth noting that the
participants from rural communities and places experienced these types of bias significantly after the
Brexit decision.

3.2 Discriminations and stigma due to nationality

Exceed job responsibilities may create inconvenience and stigma due to the role of the participants.
According to many previous studies (Betoret & Artiga, 2010; Burke et al., 1996; Dos Santos, 2016;
Klassen & Chiu, 2010; Kyriacou, 2001; Yang et al., 2018), overloaded working responsibilities, endless
grading, and after-school activities are not uncommon in the field of education and teaching. Many
teachers and educators complained about the excessive workload of their classroom management.
School leaders are working to make improvements in these areas (Dos Santos, 2016). However, due to
the results of the 2016 referendum, a large number of European residents and workers decided to
leave the UK due to political unrest, and, as a result, many schools and non-profit organisations
experienced human resources shortages due to these career decisions. Unlike financial and business
industries, schools usually do not have enough resources to increase salaries to immediately attract
additional employees (Doyle et al., 2006). Therefore, due to the limited workforce, individuals who
are working need to take on additional responsibilities. However, all the participants understood and
accepted these immediate arrangements because of the political unrest.

Firstly, regarding discrimination and stigma (Tajfel, 2010) at the school district-level, all
participants indicated that their school districts and head leadership decided not to recruit European
teachers after the 2016 referendum. Although no one could point to any evidence from human
resources management, all shared similar observations about their experiences. The researcher
captured several significant accounts. Two participants stated:

The political unrest was full of discrimination ... we would accept the results from the people and the
parliament ... however, many co-workers in my school communities showed discrimination ... for
example, they eliminated the recruitment process of the European teachers.... After the 2016 referendum,
my school did not recruit any European teachers any more. (P#22)

...The recruitment is quite serious after 2016...my supervisor told me that they want to recruit English
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teachers first...although the United Kingdom is still a part of the European Union, I can tell many school
leadership...keep as away...(P#75)

Another participant who was teaching in one of the rural school districts in northeast England
shared similar feedback:

My school used to like to recruit European teachers for European foreign language subjects, such as
Italian, Spanish and French ... but after the 2016 referendum ... my school limited the recruitment of
European teachers.... I referred many other European teachers and classmates to the school districts ...
however, none received a call for an interview. (P#41)

Secondly, regarding discrimination and stigma at the school-level, although each teacher took
on additional responsibilities because of the human resources shortage, many participants expressed
strong negative feedback about the unfairness and workplace bullying due to their European
nationalities. Previous studies (Doyle et al., 2006; Mindus, 2017) have indicated that a large number of
British people believed European professionals took away their working opportunities. Therefore,
many found that British people may discriminate and engage in workplace bullying and negative
behaviours toward European professionals (Tomlinson, 2019). The researcher captured several
significant accounts of how these negative behaviours caused negative experiences that European
teachers experienced. Two participants stated:

As a foreign language teacher in Spanish, my co-workers always looked down on me because my subject
is not the most important subject ... from their behaviours and meeting arrangement, you can feel the
discrimination as a non-English person ... particularly after the 2016 referendum, they established a
virtual wall or border between British and European teachers. (P#34)

...I teach Spanish...this subject for more than 20 years...I am a part of the United Kingdom and a part of
the Scottish community...but after the Brexit, some people...love European residents...but some people
dislike us...very much..I can feel the stress and burnout both at school and our living
communities...(P#39)

Another participant also described a group and cohort-like arrangement with their co-workers.
For example, they expressed that after the 2016 referendum, local British teachers set up an individual
group social media chat without any European teachers. Although such group behaviours and
arrangements did not influence their work performance, the social levelling and stigma the
participants experienced were quite clear. One individual stated:

No laws or policies could limit how people set up their WhatsApp group chats ... but you can see that
British teachers avoid us in their own British chatrooms.... I am not begging to join ... but this stigma is
not positive ... under the current transition period, we are excluded from the country. (P#49)

In short, based on the theoretical frameworks of stigma (Tajfel, 2010) and sociocultural and
psychological racism (Dos Santos, 2019d, 2020b; Lee et al., 2017; Lee, 2007), many participants
expressed that the 2016 referendum led them to have a number of negative experiences due to the
stigma associated with their European status. Although no one could physically point to any evidence
of such discrimination and stigma, all expressed that their working environments were negative
(Devers et al., 2009). More importantly, many expressed that their nationality (i.e., EU citizens) was
always one of the main sources of stigma and social bias.

3.3 Limited promotion opportunities

Significant numbers of reports of limited promotion opportunities due to having a European status
were shared in the data collection procedure (Dodourova et al., 2020). Based on their background
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and recruitment criteria, all the participants were experienced and senior-level teachers with at least
two decades of teaching experience. More than two-thirds of them indicated that they had applied
for a promotion in their school or other school districts after the 2016 referendum. However, none
received any interview calls or emails. A recent study (Tomlinson, 2019) found that once the Freedom
of Movement policy had been introduced, more than a million European residents moved to the UK
for career development (Mindus, 2017). As a result, many metropolitan areas and large cities in the
UK were developed due to the multicultural human resources (Dodourova et al., 2020). However, the
rural communities may not have welcomed these developments, and residents in rural counties
disliked the foreign communities based on the principles of protectionism.

Firstly, the participants spoke of discrimination and stigma related to their own in-school
promotion prospects. Similar to a previous study (Mccrory & Thomson, 2019), many expressed that
the 2016 referendum limited their career development and promotion opportunities due to their
European nationality and the stigma related to this. Many expressed that after 2016, because of the
unforeseen residential status and visa arrangements, many school leaders decided not to promote
European and Tier 2 visa teachers to any upper-level positions. This was not a singular event, but
something that all participants described. For example, one participant stated that:

the committees told me that a junior-level teacher was suitable for the department head position ... I
discussed my case with other European and international teachers ... it is not about my qualification and
skills, it is about my nationality and visa status ... I don’t have a British passport. (P#68)

One French teacher also indicated that his/her European social status was an obstacle in his/her
application to the head teacher’s position due to the stigma associated with being a European
teacher. The participant said:

Three French senior-level co-workers and one British junior-level teacher applied for the same head
teacher’s position ... we all applied to be the headteacher in the French department ... but eventually, the
junior-level British teacher got the position ... we asked for the reasons why ... the committee told us that
our performances and evaluations are lower than those of the British teacher. (P#2)

Secondly, participants described instances of discrimination and stigma when applying for other
positions in the UK. Due to the 2016 referendum, many school districts did not understand how to
handle visa issues for both European and international teachers with a Tier 2 working visa. As a
result, some committee members may prefer British individuals in order to avoid unforeseen visa
applications due to the changeable political landscape. The researcher captured several significant
findings in regard to this, with one participant saying:

My headmaster told me that they understood how to manage international teachers who required
working Tier 2 visa applications... Under the unforeseen policy changes during that time, many school
districts did not understand how to handle the visa or government documents for European teachers ...
we are not British, and we are not international professionals ... we are in the middle of stigma. (P#55)

Another participant who has worked as a searching committee for a teacher’s position shared
this experience regarding confusion around the visa issue that arose due to the 2016 referendum:

I failed my position, but I worked as a committee member for a junior-level teacher’s position ... our
school district told us that we should recruit British individuals as a priority due to the unforeseen visa
policies.... Only if there were no appropriate applicants...could we interview European teachers as an
alternative. (P#9)

In short, with regard to these themes and subthemes, many participants expressed that the local
British residents were afraid that EU citizens would reduce their social benefits and career
opportunities due to the large numbers of EU professionals. As a result, more than half of the British

18



E-ISSN 2240-0524 Journal of Educational and Social Research Vol 11 No 6
ISSN 2239-978X www.richtmann.org November zo021

voters decided to leave the EU. However, many previous studies (Doyle et al., 2006; Duda-Mikulin,
2019) have indicated that the EU workforce and human resources always increase the financial and
economic developments of all parts of the UK. However, due to the nature of resource allocation in
the country, most of the residents in the UK would not benefit from the development of the
economy. It is not hard to believe that due to the unfair nature of resource allocation throughout the
UK, many British people expressed negative feelings, stigma, and social bias towards EU citizens
(Doyle et al., 2006; Mindus, 2017).

4. Limitations and Future Research Directions

Every research study has its limitations. Three limitations have been found in this study. First, the
research could only cover EU teachers who are currently living in the UK for more than two decades.
However, other professionals, such as health and social caring professionals, may face a similar
background and issue due to the political decision from the British government. Therefore, future
researchers may take this study as the opportunity and blueprint to investigate the issues for other
professionals and occupations.

Second, leaving the EU is one of the significant decisions which always impacted the overall
performance, international relations, political management, organisational leadership, human
resources management, workforce arrangement and even human behaviours. As this research study
focused on the targeted period (i.e. after the 2016 referendum and before the expiration of the
Transition Period), some significant sharing and data information may be missed. Therefore, once the
Transition Period has been expired, researchers should conduct a similar research study in order to
investigate the behaviours and developments with a group of people with a similar background.

Third, although EU citizens and teachers face discrimination, stigma and social biases due to
the 2016 referendum, many international professionals and visa holders may face a similar
background. Therefore, future research studies may cover these individuals and groups in the UK in
order to expand the research study and understand the holistic problem in the UK.

5. Conclusion

To the best of the knowledge, this is one of the first qualitative research studies that is based on the
understanding, sharing, lived stories, and lived experiences of experienced teachers who are currently
living in the UK as EU citizens for more than two decades during the targeted period (i.e. after the
2016 referendum and before the expiration of the Transition Period). Although the UK always
promotes itself as an open-minded and welcoming country where international professionals and
experts may settle and promote their life, family and career development, most of the participants in
this study advocated that the British residents always label and categorise them based on their
nationality and language accent. The results of this study captured the contemporary situation,
stigma, social bias and discrimination problems based on the people who have settled in the UK for
at least two decades. Policymakers, government leaders, human resources professionals, social caring
professionals and researchers may take this study as the opportunity to polish and reform their
community due to the political unrest. Otherwise, human resources and the workforce may leave the
UK and invest their career development in other countries.
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