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Abstract

This study discussed the language attitudes among EFL students in Jordan society. The present study aimed
to investigate the level of language attitude and to discover the relationship between gender, language
experience, and the place of learning the language with language attitude. The participants of this study were
300 tenth school students from a private school in Irbid governorate, Jordan. Data was collected through a
questionnaire contained 55 statements which were adapted from (Gardener’s, 1985). The descriptive analysis
used in this research to discover the level of language attitude. T-test and ANOVA were also used to achieve
the second research objective. The results of the study revealed that the participants showed a medium level
toward learning the language. Female students reported having a higher level of attitude towards learning
the language more than male does. Students who learned English at pre-school have more positive attitude
compared with others, students who start to learn the language at the age of 6 and below have more positive
attitude that the second group. They can speak with more confident way than other groups. Finally, the
findings of this study should be used as starting point for both English instructors and students.

Keywords: Language attitude, Language experience, EFL, Jordanian students
1. Introduction
11 Language

Language is a tool of communication at the communal and personal levels and is considered as a
source of an individual's identity (Oladunni, 2016). Language is a social phenomenon, and its study
should stem from the society or context that produced such a phenomenon (Oladunni, 2016).
According to Akere (1981), language is the main tool used by humans in their daily functions and
social relationships. We communicate through language, and this may create some problematic
issues when it comes to delivering the intended meaning or showing our attitudes. Therefore,
different conflicts may occur between users of language that might be contributed to the
mismanagement of communicative cues used in social interactions. Using a specific form of utterance
in the wrong context may lead to miscommunication and misunderstanding. This issue is connected
to the nature of language attitude and its relationship to meaning .

Language attitude is related to the explicit behaviour towards language and its users. Each
society looks differently at its various dialects and other linguistic forms used by its member.
However, multilingual speech communities classify their languages according to the population of
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speakers, usage, and the level of linguistic analysis and so on (Oyetade, 2002). Therefore, languages
could be used locally or nationally, or officially while some other languages extend limitations and
used as lingua franca or at a regional level. English is considered as the most important means of
communication for non-native speakers of English (Al-Khasawneh&Huwari, 2020). In Jordan, the
English learning process is considered a crucial challenge. Although Jordanian students are taught
English as a foreign language (EFL) at both the school level and in institutions of higher education,
they still find it difficult to master (Al Bataineh, 2019).

12 Language Attitude
1.2.1 Definition of Language attitudes

According to Garrett (2010), defining the concept of attitude is more complicated because of the
broad aspects of the term and its dimensions. One definition of language attitude could be found in
the Longman Dictionary of Applied Linguistics (1992:199), which states that:

“It is the attitude speakers of different languages, or language varieties have towards each other's
languages or to their language. Expressions of positive or negative feelings towards a language may
reflect impressions of linguistic difficulty or simplicity, ease or difficulty of learning, degree of
importance, elegance, social status and others.”

Besides, attitudes comprise three main components: cognitive, affective and behavioural
(Garrett, 2010). The cognitive component indicates how attitudes can direct the individual's views
toward the surroundings or more specific events. The affective component refers to the emotional
side and its relation to the subject of the attitude. The third component refers to the interaction
between attitudes and behaviour (Garrett, 2010). Moreover, among the factors affect the attitude, and
its strength is the first language of the learner (Baker 1992, as quoted by Llurda 2009: 124) and the
kind of formal instruction used in the language (Huguet and Llurda 2001, as quoted by Llurda 2009:
124).

Attitudes are generally connected to other psychological aspects, such as values, habits,
opinions, beliefs, ideologies and social stereotypes (Garrett 2010). Gardner's (1985) definition of
attitudes shows the strong connection between attitudes and opinions and beliefs. He states that
attitude is "an evaluative reaction to some referent or attitude object, inferred based on the
individual's beliefs or opinions about the referent" (Gardner, 1985:9). Moreover, Garrett (2010: 30-35)
provided different definitions of similar terms by comparing them to attitudes. Habits, for example,
are similar to attitudes but differ in their direct reflection of behaviour while attitudes reside in the
mind of an individual.

Another example of values, which are defined as "more global and general than attitudes”
(Oskamp, 1977, as cited in Garrett 2010: 31), but can assist in forming attitudes. Beliefs are also
different from attitudes in not being affective, but are, in fact, "the cognitive component of attitudes"
(Garrett 2010: 31). Attitudes and opinions are close concepts but are used similarly in daily speech
(Baker 1992: 14, as cited in Garrett 2010: 32), but there is an ability to express opinions directly by the
individual while attitudes are more in-depth and may not be expressed directly (Garrett 2010: 32).
Social stereotypes are defined as forming generalizations about similar people in a specific society or
creating differences between different groups. This concept related to language attitudes in the way
people relate the accent of the speaker to a specific social group. Finally, language ideology is a
concept based on the values related to languages and varieties. According to Garrett (2010: 34), strong
language ideologies can affect attitudes profoundly. Attention must be paid to the interchangeable
usage of the terms mentioned above and their difference.

Social psychology determines the definition of attitude (Malessa, 2011). Howard Gardner is one
of its scholars, who was a pioneer in the field of affective factors in language learning. Therefore, the
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definition used in this study is based on Gardner's definition as defined above. Moreover, Gardner's
definition of attitude helps us to understand the general or specific attitudes (Gardner 1985). For
example, attitudes of a person toward a foreign language can be classified as general while those a
person holds for a specific language are specific.

1.2.2 The Perspective of Language Attitudes

In the last 50 years, researchers started to have more interest in language attitude because of the
importance of the topic to understand the thinking process of humans (Saidat, 2010). Language
became more complicated than a mere tool of communication as it helps to unravel many aspects of
human nature. A person's attitudes are essential traits of characters and language as a tool of
expression, and the choice of words may lead the person to reveal these attitudes or hide them from
others. Therefore, research always attempts to explore the link between language and attitudes to
reach facts and in-depth analysis of such issues that is based on the genders, ages, ethnic groups,
social networks (Saidat, 2010).

Moreover, language is the primary construct of human identity by which we communicate and
express our thoughts on purpose or without even thinking of what we utter. For example, a female's
way of speaking and using specific phrases may lead us to recognize her social class or some aspects
of her personality. According to Gardner (1985), there are three types of language attitudes. The first
type is related to the attitudes towards a language community, in which people have attitudes
towards other groups or other languages, and thus may relate to authoritarianism or ethnocentrism.
The second type is attitudes towards a language. This type entails having attitudes towards language
learning or some specific skills of a language, such as reading or writing. The third type is related to
attitudes toward the learning context, such as the methods used by teachers or the choice of taught
curricula and materials. The latter type can affect the learning process if the only contact between
the learner and the second language is inside classrooms but might be less influential if the student is
studying abroad.

Experience plays an essential role in developing a person's attitudes and linguistic behaviour
(Agheyisi & Fishman, 1970). Baker (1992) argues that human behaviour takes a specific direction,
which could explain with the help of understanding the theoretical concept of the attitude.
Therefore, any language attitude is the result of a person's stand toward a language and its speakers,
which could be positive or negative. Domains and diglossia are good examples for the formation of
language attitudes, where communities that have such features provide an individual with options to
follow one language over another and eventually lead to the development of unique linguistic
composition to match the communicative needs (Fishman, 1972). The persisted language attitudes
are also passed from generation to the next in any given society and become part of the sub-
consciousness of people. Language attitudes have started for two main reasons. The first is the
tendency to reveal and understand value judgments, and the second is related to understanding the
impact of negative attitudes of a specific language in a given society (Fishman, 1972).

There is a general agreement in the literature on the person's ability to acquire a language faster
and easier when he/she has positive attitudes to the new language and its speakers (Garrett, 2010;
Zhang and Slaughter-Defoe, 2009). Language attitudes play a vital role in shaping the reactions to
language users and help in predicting the reactions of others to the way this language is used
(Garrett, 2010). Baker (1992) and Holmes, Roberts, Verivaki, and Aipolo (1993) argue that language
attitudes are also crucial in shifting or maintaining the language. For example, Baker (1992) states
that "in the life of a language, attitudes to that language appear to be important in language
restoration, preservation, decay or death” (9). Moreover, Holmes et al. (1993) provided examples of
the impact of language attitudes over different levels of language shift and maintenance among
"Tongan, Greek and Chinese communities in New Zealand". They also discovered that having positive
attitudes will motivate the users of the minority language to keep using their language when it exists
in a multilingual community, which in turn helps in preserving this minority language from being

239



E-ISSN 2281-4612 Academic Journal of Interdisciplinary Studies Vol 10 No 4
ISSN 22813993 www.richtmann.org July 2021

shifted to the primary language of that community. Therefore, preserving language is challenged
with the existence of negative attitudes towards this language in any society. However, other
researchers, such as Fishman (1972) believes that language attitudes may not be directly indicative of
language maintenance or shift because of the importance of linking a language to its impotence and
its core value among specific groups that could stem from religious or other beliefs .

Studying attitudes is complicated because of the whole concept it a "psychological construct”
(Garrett, 2010:20) or a state of mind. Therefore, it is essential to remember that attitudes received
from a person or a group of people may not be a real reflection of their accurate opinions. Baker
(1992) argues that when people asked about their attitudes toward something, they may shape a kind
of attitudes that appeal to the listener, especially if asked in interviews and questionnaires .

Garrett (2010) argues that there are three methods of viewing and exploring attitudes: societal
treatment studies, direct and indirect measures. The first two methods rely on using multiple
techniques to investigate attitudes to language directly while the indirect approach depends directly
on the matched-guise method. Societal treatment studies extract information about people's
attitudes from documented sources, such as written documents, the different means of media,
advertisements and other different sources. On the other hand, direct measures depend on engaging
people directly by asking them about their language attitude through questionnaires, interviews and
surveys, which also referred to as evaluation preference (Garrett, 2010). The indirect method relies on
extracting data about people's language attitudes indirectly by using indirect methods, such as the
matched-guise technique. The direct approach is frequently used in this field and more common than
the indirect approach and the societal treatment technique (Garret, 2010). The exploration of
attitudes is essential to this study because the researchers are particularly interested in their
participants' attitudes toward English language and its users. The researcher will use direct measures
through questionnaires, which will be explained in the methodology section.

1.2.3 Previous Research

Many researchers have investigated language attitudes on single languages such as English. Besides,
different ESL/EFL contexts have been investigated, such as Malaysian, Iranian, Finnish, United Arab
Emirates, and Jordanian. The results of most research such as Al Noursi (2013) in the United Arab
Emirates; Al- Tamimi & Shuib (2009) in Yemen; Al Samadani & Ibnian (2015) Saudi students;
Leppanen, et al. (2011) in Finnish found in their studies that the participants have a positive attitude
towards learning English.

The level of attitude towards learning English is varied. A study done by Zainol Abidin,
Mohammadi & Alzwari (2012) discovered the level of attitude among Libyan secondary school. They
found that students showed negative attitudes towards learning English. Another study done by
Ahmed (2015) investigated 238 undergraduate students at a public university in Malaysia towards
English learning and to discover the causes that might have to affect their learning. The results
showed that students had negative feelings toward learning the language because of the classroom
instructions, domains of usage and focus of learning skills.

However, in the Jordanian context, the level of attitude was varied between moderate to high. A
study was done by Momani (2009) on Jordanian High School students discovers students’ attitude
towards English. The results showed that Jordanian students had a moderate level of attitude
towards learning English. In contrast, other research in Jordanian context such as Abu-Snoubar
(2017); Al-Khasawneh & Al-Omari (2015); Tahaineh & Dana (2013); Saidat (2010) showed that
Jordanian students had a positive attitude towards learning English. For example, a study done by
Abu-Snoubar (2017) aims to discover the attitudes toward English among students at Al-Balga
Applied University in Jordan. The researcher used Attitude Motivation Test Battery (AMTB)
questionnaire adapted from gardener's (1985). The participants of this study were 176 students from
different faculties. The results showed that students had positive attitudes towards learning English.

A study done by Rababah (2019) investigated the collaborative learning strategies among EFL
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Jordanian teachers. The sampling was 10 EFL teachers based on the convenience sampling. Interviews
and observations were used in this research. The interview results revealed that the participating
teachers expressed their opinions on how they used collaborative learning strategy for promoting
their students’ creativity in EFL writing. Classroom observations revealed that all the teachers who
claimed to employ this strategy used a combined set of collaborative teaching activities. A qualitative
study done by the same author Rababah (2020) investigated students’ attitudes towards the use of
Microsoft Teams in their learning. Six EFL students at Jadara University in Jordan were chosen and
interviewed using a focus group interview. Three positive themes emerged from students’ responses
namely, convenience, time efficiency, and shared learning resources. And two negative themes were
noted as well including technical problems and difficulties in doing certain types of exercises.

Investigated the effect of gender on attitudes towards learning English is essential. A study
done by Malekmahmudi & Malekmahmudi (2018) explored the effects of gender attitude towards
English. The participants of this study were from different universities in Iran majoring in Medical
Sciences. The results of this study showed that gender had no effect of attitude, whether it is
behavioural, cognitive and emotional attitudes. On the other hand, different studies such as
(Kobayashi, 2002; Oxford & Shearing, 1994) found that female students had higher motivation than
male students due to brain hemispheric, socialization, and cognitive style which may play a dynamic
role in such differences (Oxford & Shearing, 1994). In the Jordanian context, different studies such as
(Abu-Snoubar, 2017, Al-Khasawneh & Al-Omari, 2015; Tahaineh & Daana, 2013) found that female
students had higher motivation/attitude than male students. For example, Abu-Snoubar (2017)
showed in the result that female students at Al-Balqa Applied University in Jordan proved to be more
positive in their attitudes. Another study done by Al-Khasawneh & Al-Omari (2015) discovered the
effect of gender among 51 Jordanian gifted school students in Ajloun governorate. The researcher
used (AMTB) questionnaire adapted from gardener's (1985). The results showed that female students
had higher motivation than male students.

1.2.4 Influence of Attitudes to Language Learning

Learning a language is a process related to forming attitudes towards this language (Starks &
Paltridge, 1996). Gardner (1985) argues that attitudes play an essential role as significant components
of motivation in the process of learning a language. He stresses that motivation is a combination of
effort and desire to reach a specific objective accompanied by a positive attitude to learn a language.
He also argues that preconceived notions and personal traits, such as attitudes towards the other and
the will to learn a new language, determine the level of motivation to learn a foreign language
(Gardner, 1985).

The impact of attitudes over learning another language is not fully determined and agreed on.
Thus, a person with a positive attitude and high motivation towards a language may not learn the
language successfully because of the existence of other factors in the learning process. Differences
between learners are also another reason that may lead to different learning outcomes (Gardner,
1985).

Researchers such as (Bernat & Gvozdenko, 2005; and Csizér & Dornyei, 2005) conclude that
attitude is an essential factor in language learning. Many domains of language attitudes have also
been studied and investigated. Bernaus, Masgore, Gardner, and Reyes (2004) studied the relationship
between attitudes and motivation. Gan (2004) studied the relationship between attitudes and
learning strategies. The relationship between attitudes and the level of achievement has also been
investigated by Graham (2004). The relationship between beliefs and attitudes and the use of the
target language or the first language about anxiety were studied by Levine (2003). In addition to these
studies, Yang & Lau (2003) investigated attitudes to language and language learning at secondary and
tertiary levels. The attitudes towards English-language usage among peers have been studied by
White (2002). Lindemann (2002) also studied the relationship between the negative attitudes the
particular form towards non-native speakers and their poor comprehension. Lee (2001) studied the
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attitudes towards debatable usages between teachers and their students in one study and investigated
the attitudes of native speaker teachers and non-native speaker teachers towards disputable usages.
Finally, Flaitz (1988) studied the relationship between attitudes towards ideology, culture, people,
language and factors affecting attitude. In this study, the researcher of this study is going to focus on
different variables such as the gender, language experience and (place) surrounding the learning
process with language attitudes among Jordanian EFL learners.

2. Research Questions

1- What is the level of language attitudes towards English among tenth-grade students of a
private school in Irbid, Jordan?
2- Is there a relationship between gender, age, and place with language attitudes?

3. Method
3.1 Research Design and Instrument

This study followed the quantitative methodology. The researcher used a questionnaire in his study
to achieve its objectives. The first part of the questionnaire covered demographic information of the
sample of the study, such as gender, the age the participants started to learn English and the place
where they started to learn English. The second part of the questionnaire covered questions about
students' attitudes towards English language by using a five-point Likert scale adapted from
gardener’s (1985) attitude and motivation test battery (AMTB).

3.2 Participants

The participants of the study consisted of (300) tenth-grade students from private schools in Jordan,
(168) female students and (132) male students, who were chosen randomly. Students start to learn
English at the age between less than 6 years or 7 years and above. Regarding the place where they
started to learn English, whether at school, pre-school or other places.

4. Results and Discussion

The results of this study are based on the objectives of the study, which are to discover the level of
language attitudes among Jordanian students and to find out the relationship between language
attitudes and various factors. The first section discussed the first objective which investigates the
levels of language attitudes. The participants of this study were 300 tenth grade students school in
Irbid, Jordan. In addition, Descriptive analysis was used in this study to discover the level of language
attitude. The researcher found that Jordanian students in this study reported a medium level of
attitude, which is 3.65.

Table 1: Level of Language Attitudes among Students

N Mean Std. Deviation Attitude Level
Attitude 300 .
Valid N (listwise) 300 365 -54394 Medium

The second objective is to discover the relationship between language attitudes and different factors
such as gender, language experience, and place of learning language .
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Table 2: Variation in Language Attitude According to Gender. (T-test (Independent Sample T-test))

Gender Mean Standard Deviation Significance Level Level of Use
Male (n=168) 3.81 .555 o Medium
Female (n=132) 3.94 .532 047 Medium

Based on the first factor, which is gender, the participants of this study were 300 students divided as
168 male students and 132 female students. The researcher randomly selected the participants as the
researcher found difficulties to interact with more female students. Some female students refused to
be part of the study because of their shyness to contact a male researcher. The researcher used T-test
to get the results.

The results revealed statistically significant differences between language attitude and gender.
Table 2 shows that female students reported a higher level of language attitude compared to their
male counterparts. As shown in Table 2, the mean for a female student is 3.94, and for a male is 3.81.

Table 3: Variation in Language Attitude According to Language Experience. (T-test (Independent
Sample T-test))

Experience Mean Standard Deviation Significance Level Level of Use
Less than 6 (n=162) 2.86 .555 002 Medium
Above 6 (n=138) 3.54 .532 ’ Medium

The second factor is language experience. In this study, language experience means when the
students start to learn the language. The researcher divided the students into two main parts which
are less than 6 years old, and above 7 years old. 162 students started to learn the language when they
are less than 6 years, while 138 students started to learn the language when they are above 7 years.
The researcher also used T-test to discover whether if there is a significant difference between
language attitude and language experience. Students with less than 6 years showed their mean as
2.86, while students who were above 7 years showed their mean as 3.54. Table 2 shows that there is a
significant difference between language attitude and language experience.

Table 3: Variation in Language Attitude According to the Place of Learning Language. (ANOVA)

Place Mean Standard Deviation Significance Level Level of Use
Pre-School (n=74) 2.98 .488 Medium
School (n=101) 3.32 .557 .035 Medium
Other places (n=25) 2.92 .576 Medium

The third variable of this study is the place of learning the language. The researcher divided the place
into three places: pre-school which represent 74 students, at school, which represent 101 students, other
places including families who speak English with their children, and friends included 25 students. The
researcher used ANOVA to analyse the data. Table 3 indicates that the three subgroups showed
significant differences in language attitude and the place of learning language. The mean for the three
groups was almost near from each other's like the mean for pre-school is 2.98, while the standard
deviation is .488. The mean for school learning is 3.32, while the standard deviation is .557. The last sub-
group is other places, the mean for other places is 2.92, while the standard deviation is .576.

5. Discussion

This study attempts to encourage the researchers who concern to study students' attitudes towards
learning English. In addition to the variables which affected attitudes.
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Concerning the first question: What is the level of language attitudes towards English among
tenth-grade students school in Irbid, Jordan? Among 300 students, the participants in this study
reported overall attitude is a medium level (M=3.65, S.D= .54394). This result is in line with very few
numbers of researches which highlighted the same results, such as Momani (2009). The researcher
identified that the level of students' attitude towards English on Jordanian High School students is
moderate. The researcher of this study expects the reasons behind the moderate level of attitude are
low students' preference to preserve their identity, students think that they might lose their values
and traditions if they interact with English societies, and students do not believe that to get a better
job, they need to be good enough in English.

In contrast, the results of this study are not consistent with other researchers whom they
represent a negative attitude towards learning English. These studies such as Abdin, Mohammadi and
Alzwari (2012) found that Libyan students showed a negative attitude towards learning English.
Another study done by AL-Zahrani (2008) studied language attitude towards learning English among
Saudi students. The participants reported negative attitude because students do not practice English
in the right manner, and the methods that the teachers use when they teach English for Saudi
students. Besides, the result of this study does not consist with other participants who showed
positive attitudes towards learning English such as Al Noursi (2013); AL-Tamimi & Shuib (2009);
Tahaineh & Dana (2013); Chalak & Kassaian (2010), Ahmed (2015), Malallah (2010); Kitjaroonchai &
Kitjaroonchai (2012); Che Mat & Yunus, 2014). The results of these studies were that students showed
a positive attitude towards learning English. The researcher of this study believed that the
participants of the above studies are aware of the importance of English, so they desire to learn and
master their ability in English to succeed in all life fields.

Concerning the first question: Is there a relationship between gender, age, and place with
language attitudes? Among 300 students, the participants in this study reported that female students
have a more positive attitude towards learning the language more than male does. Students who
learned English at pre-school have a more positive attitude compared with others. Students who start
to learn the language at the age of 6 and below have more positive attitude than the second group.
This result is partially agreed with other studies on gender factor such as Abu-Snoubar (2018); Al-
Khasawneh & Al-Omari (2015); Dérnyei (2005); Kobayashi (2002); Shoaib & Dornyei (2005);
Hashwani (2008), Zainol Abidin et al., (2012). Studies that discussed the difference between male and
female in acquiring the language reported that female students had a more positive attitude towards
learning English than male. A study done by Al-Khasawneh & Al-Omari (2015) discussed language
attitude according to gender. The participants were 51 Jordanian gifted school students in Ajloun. The
researchers used a questionnaire to achieve their objectives. The results revealed that female students
had a more positive attitude towards learning English than male. Also, Japanese female participants
showed a higher positive attitude towards learning English. The reason behind such a result was
because of social aspects because Japanese society represents English as an essential career for
women's status (Kobayashi, 2002). On the contrary, the result of this research is not agreed with
others who declared that male shows more positive attitude than female or those who discovered
that gender does not affect language attitude such as Al-Zahrani (2008) Karatas, Alci, Bademcioglu,
Ergin, 2016; Soleimani & Hanafi, 2013).

Other factors which have been studied in this research are language experience and the place of
learning the language with language attitude. The participants of this study revealed that students
who learned English at pre-school have more positive attitude compared with other groups, students
who start to learn the language at the age of 6 and below have more positive attitude than the second
group. Among the three factors, the results showed that there is a significant relationship between
these factors and language attitude. These three variables were discussed and studied by Karahan
(2007) on Turkish students. The results on both researches were almost the same; these variables for
students at Jordan and Turkish claimed that female students have a more positive attitude towards
learning the language more than male does. Students who learned English at pre-school have a more
positive attitude compared with others. Students who start to learn the language at the age of 6 and
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below have a more positive attitude than the second group. They can speak with more confident way
than other groups.

6. Conclusion

This study discussed the language attitudes among EFL students in Jordan society. The present study
aimed to investigate the level of language attitude and to discover the relationship between gender,
language experience, and the place of learning the language with language attitude. The participants
of this study were 300 tenth school students from a private school in Irbid, Jordan. The researcher
analysed his data by using SPSS tool. The results of the study were that the participants have a
medium level of language attitude. Female students have a more positive attitude towards learning
the language more than male does. Students who learned English at pre-school have a more positive
attitude compared with others. Students who start to learn the language at the age of 6 and below
have a more positive attitude than the second group. They can speak with a more confident way than
other groups.
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